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ABSTRACT 

 

This reading and writing online course proposal is designed to help eighth grade students 

who have shown a low performance in reading and writing English skills at Gimnasio Moderno 

Maria Auxiliadora School in Fusagasugá. The goal is to support students’ weakness and 

difficulties in reading and writing skills to improve their English language level. A need analysis 

based on reading and writing was carried out in class and some instruments were applied to 

determine students failed causes. Different classroom observations were followed out, and 

students’ attitudes to English Class were considered. A pre-test to measure student’s language 

level was applied. Some findings showed a significant lack of motivation towards language 

learning. Students showed special interest in digital activities, like games, or online challenges. 

An important necessity to increase and expand the use of technology in the classroom was 

detected. For mentioned reasons, an on-line improvement reading and writing course was 

designed. Some researchers’ guidelines for designing Effective E-learning English Teaching 

Materials were applied to design the course using “Chamilo LMS” e- learning platform.   

Key words:  Learning Management System, teaching, learning, reading, writing  

 

 

 

 

 

 

 

 

 



 
 

Página 8 de 84 
 

RESUMEN 

 

Esta propuesta de curso en línea de lectura y escritura está diseñada para estudiantes de 

octavo grado que han mostrado un bajo rendimiento en lectura y escritura en su clase de inglés en 

la Escuela Gimnasio Moderno María Auxiliadora en Fusagasugá. El objetivo principal es apoyar 

las debilidades y dificultades de los estudiantes en las habilidades de lectura y escritura para 

mejorar su nivel de inglés. Se realizó un análisis de necesidades en clase; Se aplicaron algunos 

instrumentos para determinar las causas fallidas de los estudiantes. Se siguieron diferentes 

observaciones en el aula y se consideraron las actitudes de los estudiantes hacia la clase de inglés. 

Se aplicó una prueba previa para medir el nivel de idioma del alumno. Algunos hallazgos 

mostraron una falta significativa de motivación hacia el aprendizaje de idiomas. Los estudiantes 

mostraron especial interés en actividades digitales, como juegos o desafíos en línea. Se detectó 

una necesidad importante de aumentar y ampliar el uso de la tecnología en el aula. Por las 

razones mencionadas, se diseñó un curso de lectura y escritura de mejora en línea. Se aplicaron 

las pautas de algunos investigadores para diseñar materiales de enseñanza de inglés e-learning 

efectivos para diseñar el curso utilizando la plataforma de aprendizaje electrónico "Chamilo 

LMS". 

 

Palabras clave: Sistema de gestión de aprendizaje, enseñanza, aprendizaje, lectura, escritura. 
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Introduction 

 

Nowadays, reading and writing skills are crucial for communication with the environment 

and reading-writing connection is constant. These ones allow immense communication 

possibilities, so it is essential that students in training acquire and dominate these skills. The good 

domain of reading and writing allows understanding the meaning of what is read, and transmit 

ideas so that others can understand them, being essential for the construction of learning. 

The purpose of this document is to present an online material proposal for improving 

language skills in eight grade students who have had difficulty in their language level in reading 

and writing skills and are failing English subject due to their low level.  

 A needs analysis was conducted in eighth graders English class; to asses student’s 

language level and identify the main difficulties in reading and writing skills. It was detected that 

students present misunderstanding readings and they are not able to write short texts. A virtual set 

of activities were designed for improving their weakness. Activities are part of the short on-line 

recovery course designed special for them. A set of reading and writing activities were designed 

and considered bear in mind standards proposed by (MEN, 2016), and also the micro and macro 

skills that students should develop for these skills.  Basic Learning Rights for eighth grade were 

considered, for example: “student recognizes specific information in short oral and written texts 

on topics of general interest and can establish relationships of addition, sequence, and cause and 

effect as well as simple comparisons” (MEN, 2016).   

Therefore, a platform with three modules with different activities is presented, based on 

three moments remembering, understanding and applying, it is important to clarify that some 
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activities were tested by two students, even though they were not fully developed, so I hope to be 

able to present them in second semester. 
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1. Identifying Step  

 

1.1. Need Analysis   

 

             In relation to need analysis, Weber (1985) cited in (Handoko, 2014) states that is “the 

process of determining the needs for which a learner or group of learners requires a language and 

arranging the needs according to priorities”. In other words, with this process, we can determine 

the wishes, requests, expectations, and motivations of the students in a learning process. This NA 

(Need analysis) becomes an effective pedagogical tool to identify the children context, language 

learning strengths, and weaknesses with the purpose of improving reading and writing skills.  

To identify eighth grade students’ problems and needs in English learning level, different 

instruments were applied.  

To start, it was necessary to design and apply a diagnostic test based on reading and 

writing skills. This one was divided in two parts to test micro and macro skills in reading and 

writing. So, the results allowed to determine students´ strengths and weaknesses in both skills. 

Secondly, a classroom observation, which was registered to obtain information from the 

population about learning context, classwork activities, English proficiency level and preferences 

for language learning. Thirdly, an interview that allowed to know student´s suggestions and 

opinions about English classes. Fourthly, a survey to obtain a collection of information through 

different questions to identify students’ preferences, habits in reading and writing skills.  Finally, 

the conclusions that allowed a final interpretation of all data obtained through data collection 

instruments.    
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1.1.1 Instruments for diagnostic process  

 

1.1.1.2 Observation 

 

The observation was carried out with eighth graders students at Gimnasio Moderno Maria 

Auxiliadora School, located in Fusagasugá, Cundinamarca, street 2 N 4-39, in Santander 

neighborhood. The school has Preschool, Primary and Secondary education levels. The group is 

composed by 30 students; however, for this proposal, only ten failed students were diagnosed. 

These ones were chosen because they must take a recovery course to improve English language. 

They are girls and boys among 12 and 15 years old. Most of them live in Pekin, Potosi, Cedritos 

neighborhoods, and surrounding places. It should be noted that the School mission is focused on 

the integral formation under moral, spiritual, and academic principles, in order to form just and 

socially meaningful people. As a proposal, different factors are considered, such as the existence 

of clear norms that do not allow violence and promote cooperation and academic work in order to 

prevent indiscipline problems. 

Observation Results 

For English classes students take 6 hours per week divided into 3 hours on Tuesdays and 

3 hours on Fridays, which turns out to be little for such an important subject.  Besides, 

workshops, it should be noted that classes are carried out, by using the board frequently as well 

as didactic materials that allow students to interact. It was found that students’ English level is 

beginners; it is difficult for them to understand what teacher says, and writing is difficult for them 

too. Finally, student classroom has several tools such as television, video beam, and speakers. 
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1.1.1.3 Interview 

 

According to (Crandall, 1998), “the purpose of an interview is to gain in depth into 

someone's perspective”. Hence in this part, the interview allows to better understand and explore 

the opinions, and students’ experiences. Then, the interview consists of three questions that aim 

to know students ‘opinions about using technology in the classroom, such as: What do you think 

about using technology in English classes? What would you like to change about methodology in 

your English classes? and finally, What is your opinion about the integration of technological 

resources when learning a foreign language? 

 

Interview Results 

Thus, the students' answers to these questions were:  What do you think about using technology 

in English classes at school? The answer shows that 90% of the students think using these tools 

would help classes to be more didactic since the use of the board is frequent.  

In relation to the second question ¿What would you like to change about English classes?, 90% 

of the students points out they would like the teacher to use the technological tools in the 

classroom, while 10 % suggest they would like to have more speech exercises. Finally, for the 

question ¿What is your opinion of integrating technological resources when learning a foreign 

language?, 90% of the students think the use of technological resources can change traditional 

classes and  make them funnier. In contrast, 10% considers technological material isn´t useful in 

the classroom. 
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 This figure shows students’ answers related to the preferences in using technology in 

class. 90% would like to use the technological tools in the classroom, and only 10% do not like 

the implementation of technological tools. 

1.1.1.4 Survey 

 

The third instrument chosen was the survey, also called questionnaire. Hernandez and 

Baptista (2003) as cited in (Herrera, 2017) state that "it is a set of questions regarding one or 

more variables to measure”. A survey involves the collection of information from a sample of 

individuals through their responses to questions.  In this case, the survey questions are closed. 

This survey was designed to know the habits, tastes, and strategies that students use in reading 

and writing in a foreign language. The first question is subdivided into four strategies, the second 

one is subdivided into three, the third one is subdivided into two, and the last one is subdivided 

into six, for a total of fifteen strategies. Additionally, the survey was selected from the study 

carried out by Oxford and Chi (2005) as cited in (Rose Dayang Anak Suran, 2016). It was to 

identify successful learning strategies preferred by students in learning a foreign language.  
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Table 1 

QUESTIONS AND STRATEGIES FREQUENT SELDOM NEVER 

What I do to read more?    
I look at pictures and what is under the pictures    

I read things more than once    
I underline parts that seem important    

I mark the reading in different colors to help me understand    
What I do to understand what I read?    

I read a lot in the language    
I read for fun in the language    

I look for things to read that are not too hard    
Strategies to overcome reading difficulties    

I guess the meaning by using clues from other parts of the 

passage 
   

I use a dictionary to find meaning    
What I do to write more?    

I take class notes in the language    
I use words from my own language    

I write letter to other people in the language    
I plan what I am going to write    
I use a dictionary or glossary    

I ask someone for the word or phrase I want to write    

 

Table 1 shows the survey applied. Taken from (Rose Dayang Anak Suran, 2016) 

 

Survey Results 

   

Table 2 shows the frequency of percentage in relation to the most used strategies. The 

most used strategy corresponds to reading things more than once with 80%, followed by 70%, 

Table 2 

What I do to read more? 
STRATEGY FREQUENT SELDOM NEVER 

I look at pictures and what is under the pictures 70% 20% 10% 

I read things more than once 80% 10% 10% 

I underline parts that seem important 20% 40% 40% 

I mark the reading in different colors to help me understand 20% 20% 60% 

AVERAGE 48.% 22.% 30% 
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which consists of looking at pictures and what pictures order are. On the other hand, it is evident 

that the other ones are not of students ‘preference. Finally, the average using strategies is showed. 

 

 

 

 

 

 

 

This figure shows the frequency strategies used to read more. The questions were: Look at the 

pictures, what is under the pictures, read things more than once, underline parts that seem to be 

important and mark the reading in different colors. Student’s answer 40% frequently use 

strategies, 22% rarely use strategies and 30% never uses strategies. 

  

 

           

Table 3 

What I do to understand what I read 
STRATEGY FREQUENT SELDOM NEVER 

I read a lot in the language 10% 20% 70% 

I read for fun in the language 20% 10% 70% 

I look for things to read that are 

not too hard 10% 10% 80% 

AVERAGE 13% 13% 74% 

 Pictures  

 Reread 

 Underline 

 Colors  
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Table 3 shows the percentage of frequency about strategies students use to understand 

what they read. It is evident that only 20% use one of the strategies, while the other two use the 

10%. On the other hand, 80% of the students never use them. Finally, the sum of each column 

was made and divided by the number of strategies. 

 

 

 

 

 

  

    This figure shows the frequency about information students understand when they read. 

The questions were: Read a lot in the language, read for fun in the language and look for things to 

read that are not too hard. 74% of the students never use any strategy, 13% frequently use 

strategies, and 13% seldom use these strategies.  

Table 4 

Strategies to overcome reading difficulties 

STRATEGY FREQUENT SELDOM NEVER 

I guess the meaning by using clues from 

other parts of the passage 
40% 60% 20% 

I use a dictionary to find meaning 70% 20% 10%  

Average 50% 40% 10% 

 

  Table 4 shows the percentage of frequency about strategies to overcome reading 

difficulties. The results were interesting since 70% use the dictionary and 40% guess the meaning 

 

 Fun  
 Easy readings 
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by using clues from other parts of the passage while only 20% rarely use the dictionary and 10% 

do not use it. Finally, the sum of each column was made and divided by the number of strategies.    

 

           

 

 

 

 

This figure shows the frequency of strategies to overcome reading difficulties. The 

questions stated were students had to guess the meaning by using clues from other parts of the 

passage. Also, they had to find meaning in a dictionary. It is found that 50% of the students 

frequently use strategies, 40% seldom use strategies and 10% never use any strategy. 

Table 5 

What I do to write more 
STRATEGY FREQUENT SELDOM NEVER 

I take class notes in the language 10% 10% 80% 

I use words from my own language 10% 20% 70% 

I write letter to other people in the language 10% 10% 80% 

I plan what I am going to write 10% 10% 80% 

I use a dictionary or glossary 70% 20% 10% 

I ask someone for the word or phrase I want to write 90% 10% 0% 

Average 33% 13% 54% 

 

 Guess 

meaning 

 Dictionary 
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Table 5 shows the percentage of frequency about strategies students do to write more. 

90% of the students ask someone frequently for the word or phrase they want to write, 70% use a 

dictionary or glossary and 10% use the other strategies. Besides this, they need to plan what they 

are going to write, such as: write a letter to other people in the language, use words from their 

own language, and take class notes in the language; this one is the least preferred strategy where 

80% of the students never practice them. 

 

This figure shows the percentage of frequency about what students do to write more. The 

questions were: Take class notes in the language, use words from my own language, write letter 

to other people in the language, plan what you are going to write, use a dictionary or, and ask 

someone for the word or phrase they want to write. 54% of the students never use any strategy, 

33% frequently use strategies and only 13% seldom use these strategies. 

 

 

 

 Notes 

 Own 

language 

 Planning 

 Dictionary 

 Ask 
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1.1.1.5 Diagnostic Test 

 

The diagnostic test consists of two parts, reading comprehension and writing skills. In  

relation to the Micro and macro skills for reading and writing described by (Brown, Teaching by 

Principles , 2007) “Micro-skills refers to bottom-up processing, attending to smaller bits and 

chunks of language getting better upward from the lowest levels and macro-skills are involved in 

top-down processing and focus on broader elements, is based on skill needs”.  

The first part is reading comprehension skill test composed of five readings with multiple 

choice answers. With these readings, the level of handling of micro and macro skills were  

measured. The following micro and macro skills were taken from (Brown, Teaching by 

Principles , 2007, p. 367). 

Microskill:  

 Recognize a meaning in the reading. 

            Macroskills: 

 Recognize literal meanings. 

 Recognize implied meanings. 

 Infer links and connections between events and ideas. 

 Infer context that is not explicit by using background knowledge.  

Table 6 

Microskill                                                     Questions  No. 

Recognize a meaning in the reading 1,2,3,4,5,11,12,13,14,15,16,17,18,19,20,21,22,23,24,25 

 

Macroskills                                                       
 

Recognize literal meanings 1,2,3,4,5,11,12,13,14,15,16,17,18,19 

Recognize implied meanings 6,7,8,9,10,20 
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Table 6 shows the micro and macro skills of reading and questions where they are tested in a 

diagnostic test. 

The second part is a writing skill test composed of five exercises where students find 

different types of questions such as complete sentences, answer questions, write sentences 

according to a picture, fill the gaps, write about the routine, and write from a carton.With these 

exercises, the level of handling of micro and macro skills was measured. These ones were taken 

from (Brown, 2007, pág. 399). 

Microskills: 

 Produce an acceptable core of words and use appropriate word order patterns. 

 Picture description tasks. 

 Paragraph construction tasks 

 

           Macroskills:  

 Use cohesive devices in written discourse. 

 Communicate such relations as new information and given information.  

 

 

Infer links and connections between 

events and ideas 
6,7,8,9,10,21,22,23,24,25 

Infer context that is not explicit by 

using background knowledge 
6,7,8,9,10,21,22,23,24,25 
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Table 7 shows the micro and macro skills of writing and questions where they are tested in a 

diagnostic test. 

1.1.5.1 Diagnostic test results  

 

This section considers the diagnostic test results and how data was tabulated. To know the 

average, each one of the tables shows a percentage that corresponds to the correct answers. To 

obtain the result, it was necessary to add the totality of the percentages and divide by the number 

of questions. Thus, it was possible to know the micro and macro skills percentage use. 

          

Table 7 

Microskills                                                                                    Questions  No. 

Produce an acceptable core of words and use appropriate word order patterns 26, 29,30 

Picture description tasks 29, 30 

Paragraph construction tasks 29,30 

Macroskills   

Use cohesive devices in written discourse 27, 27, 28, 29, 30 

Communicate such relations as new information and given information 26,27,28,29,30 

Table 8 

Recognize that a particular meaning in the reading 

Question 

number 

1 2 3 4 5 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 

Percentage 

% 
100 

90 50 10 0 80 60 20 10 0 50 50 20 10 30 70 60 40 60 50 

Correct 

answers 

average 

                                                                                                                                                    21.% 



 
 

Página 23 de 84 
 

Table 8 shows the percentage of use of the micro skill recognizes a meaning in the reading for 

each of the questions in the reading test. The results are evident, and in most of the questions they 

are too low. This is due to the lack of vocabulary presented in students. 

 

 

 

 

 

This figure shows students answers in which 79% are not able to recognize a meaning in 

the text. Meanwhile, only 21% are able. This implies that besides improving reading 

comprehension, students must handle a broader vocabulary. 

          

Table 9 shows the percentage of use of the macro skill recognizes literal meanings for each of the 

questions in the reading test. The results were low because there is lack of vocabulary; therefore, 

there is no understanding of the meaning. 

Table 9 

Recognize literal meanings 

Question 

number 
1 2 3 4 5 11 12 13 14 15 16 17 18 19 

Percentage 

% 
100 90 50 10 0 80 60 20 10 0 50 50 20 10  

Correct 

answers 

average 

     

 2.5% 
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This figure shows students answers in which 75% are not able to recognize literal 

meanings in the text. Meanwhile 25% are able to identify them. It means that the reading process 

must be improved as well as the use of the dictionary and tools to expand the vocabulary. 

 

Table 10 

Recognize implied meanings 

Question 

number 
6 7 8 9 10 20 

Percentage 

% 
70 80 50 50 40 30 

Correct answers average 8% 

 

Table 10 shows the percentage of use of the macro skill recognizes implied meanings for each of 

the questions in the reading test. The results were low because there was not reading 

comprehension at each question that worked on this strategy. 
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This figure shows student’s answers in which 92% are not able to recognize implied 

meanings in the text. In contrast to, 8% of the students are able to infer meanings. That is to say,  

the reading process must be improved.  

 

Table 11 shows the percentage of use of the macro skill infer links and connections between 

events and ideas for each of the questions in the reading test. These results evidence that there is 

not a good reading comprehension since the readings of inferring links throw clues to find the 

answer. 

 

 

  

Table 11 

Infer links and connections between events and ideas 

Question 

number 
6 7 8 9 10 21 22 23 24 25 

Percentage 

% 
70 80 50 50 40 70 60 40 60 50 

Correct 

answers 

average 

                                                                                                                                 36% 
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This figure shows student’s answers in which 64% are not able to infer links and 

connections between events and ideas in the text. Meanwhile 36% are able to infer them. his 

implies that the reading process must be improved with activities that allow them to develop this 

skill. 

Table 12 

Infer context that is not explicit by using background knowledge 

Question 

number 
6 7 8 9 10 21 22 23 24 25 

Percentage 

% 
70 80 50 50 40 70 60 40 60 50 

Correct 

answers 

average 

                                                                                                                                     36% 

 

Table 12 shows the percentage of use of the macro skill infer context that is not explicit, by using 

background knowledge for each of the questions in the reading test. This strategy is similar to the 

previous one. It is evident that reading comprehension is low and, it is important to consider 

previous knowledge. 

 

 

 

 

 

This figure shows student’s answers in which 64% are not able to infer context that is not 

explicit by using background knowledge in the text. Meanwhile 36% are able to infer context. 

Based on the result, it can be concluded that in each of the strategies, the percentages of correct 
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responses were low, and table 11 and 12 show a result of 36% that was the highest among the 

five strategies. The results of the writing test are presented in the following table: 

Table 13 

Use cohesive devices in written discourse 

Question 

number 
26 27 28 29 30 

Percentage 

% 

21 22 18 27 27 

Correct 

answers 

average 
                                                                                                      23% 

 

Table 13 shows the percentage of use of the macro skill use cohesive devices in written discourse 

in each of the questions in the writing test. This strategy is used because there is not a good 

reading comprehension. Therefore, there is not an ordered written production presenting grammar 

errors.             

 

 

 

 

 

 

 

This figure shows student’s answers in which 77% are not able to use cohesive devices in 

written discourse in writing text. Whereas, 23% of the students are able to use them. This implies 

that exercises that strengthen reading must be implemented in order to relate new information. 
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Table 14 shows the percentage of use of the micro skill communicate such relations as new 

information and given information for each of the questions in the writing test. 

 

 

 

 

 

This figure shows students´anwers in which 77% are not able to communicate such 

relations as new information and given information in writing text. On the other hand, 23% of the 

students are able to communicate these ones. So, it should be noted that exercises that strengthen 

reading must be implemented in order to relate new information. 

 

 

 

 

Table 14 

Communicate such relations as new information and given information  

Question 

number 
26 27 28 29 30 

Percentage 

% 
21 22 18 27 27 

Correct 

answers 

average 
23% 

Table  

15 

Produce an acceptable core of words and use appropriate word order 

Question number 26 29 30 

Percentage % 21 27 27 
Correct answers 

average                                                                               25% 
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Table 15 shows the percentage of use of the micro skill produce an acceptable core of words and 

use appropriate word order for each of the questions in the writing test. 

 

 

 

 

 

 

This figure shows student’s answers in which 75% are not able to produce an acceptable 

core of words and use appropriate word order in writing text. In contrast to, 25% of the students 

are able to write using appropriate word order. So, it can be said that exercises should be 

implemented as a word order to reinforce the writing. 

 

Table 16 shows the percentage of use of the micro skill picture description tasks for each of the 

questions in the writing test. 

 

 

 

Table 16 

Picture description tasks 

Question number 29 30 

Percentage % 27 27 
Correct answers average                                                     27% 
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This figure shows student’s answers in which 73% are not able to picture description 

tasks in writing text. Meanwhile 27% of the students are able to describe them. In other words, 

writing must be reinforced with exercises that strengthen grammar and give coherence to what is 

written. 

 

Table 17 shows the percentage of use of the micro skill paragraph construction task for each of 

the questions in the writing test. 

 

 

 

 

  

 This figure shows student’s answers in which 73% are not able to paragraph construction 

task in writing text. On the other hand, 27% of the students are able to paragraph it. Hence, it is 

necessary to work on the construction of the paragraph.  

 

Table 17 

Paragraph construction tasks 

Question number 29 30 

Percentage % 27 27 
Correct answers average                                                     27% 
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1.1.1.6 General Needs Analysis Results: 

 

This Needs Analysis results part presents the general results of the data analysis following 

the order of the instruments and research questions as stated before. The first instrument applied 

was the observation that allowed to discover more about the behaviors and uses of the spaces for 

English classes.  It was noticed that students had a beginner English level. So, it was difficult for 

them not only to understand teacher´s instructions, but also to write.  

The second instrument was the interview that is important to keep in mind students’ 

opinions about the interview; 90% suggested that English classes will be more didactic, and that 

in classes technology should be more used and allow to take advantage of class time. 

Regarding to the third instrument applied was the survey that allowed the researcher to 

find out student’s strategies used in reading and writing skills. For reading comprehension skill, 

students do not use to much reading strategies; 50 % of students never use strategies for reading, 

and 70% does not use strategies for understanding, just 10% use guessing and looking for 

dictionary for overcoming difficult readings. For writing skill, students do not use writing 

strategies, 54% of students never use strategies to write more; 13 % seldom use strategies, and 

only 33% use strategies for writing.  Dansereau, Nisbet and Shucksmith (1987) as quoted in 

(Valle, et al.,1998), strategies are “procedures or activities chosen with the purpose of facilitating 

the acquisition, storage and / or use of information”, consequently, learning strategies guide the 

actions to follow to achieve certain learning goals. 
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From the analysis, the fourth instrument was the diagnostic test; it shows students micro 

and macro skills weakness in reading and writing. For reading comprehension, micro skills were 

found that 79% of the students are no able to recognize a particular meaning in the text.  For the 

macro skills 92% of the students are not able to recognize implied meanings in the text. In 

addition, 64% are not able to infer links and connections between event and ideas in the text. 

Meanwhile, it was found in the writing test that 75% are not able to produce an acceptable core of 

words and use appropriate word order as well as the macro skill student’s answers in which 77% 

are not able to use cohesive devices in written discourse. Consequently, writing skill must be 

improved, as 73% are not able to create paragraphs. 

 

1.1.1.7 Decisions based on the results of the Needs analysis  

 

The results of the needs analysis allowed the researcher to make decisions for the 

development of this proposal. 

1. Design an online course for improving reading and writing skills through the development 

of micro and macro skills. 

2. Propose a didactic strategy through workshops and activities online that support students’ 

reading comprehension and writing skills. 

3. Online course is designed using the e-learning platform Chamilo Software. 

4. Facilitate a virtual learning space that develops reading and writing activities to improve 

student’s level of English. 

 

 

 



 
 

Página 33 de 84 
 

2  Objectives 

 

2.1 General objective: 

Design an online reading and writing course that will improve students' level of reading 

comprehension and written production. 

2.2 Specific objectives 

 

 Diagnose reading and writing skills level in students through a diagnostic test. 

  

 Identify students’ needs in reading and writing skills in Gimnasio Moderno Maria 

Auxiliadora school. 

 Design reading and writing comprehension activities online for improving level English 

in beginning students. 
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3. Exploration Stage  

 

          In this era of globalization, English has become the most used language for communication 

around the world since it is widely used in different fields and for different purposes (Rao & 

Parupalli, 2019). In this sense, different virtual tools have been developed around the last few 

years that allow improving reading and writing process in education. it is the case of online 

courses. As an example (Reima Sado Al-Jarf, 2017)  mentioned the course “Online Instruction 

and Creative Writing by Saudi EFL Freshman Student”, who presented a study of how online 

courses can motivate non-native students to write poems and short stories in English. For them, 

there are 38 creative writers who enrolled in different courses that take into account reading, 

writing, grammar and vocabulary, which were carried out for 6 months. In addition, samples of 

the poems created by the students were collected and an analysis of each of them was carried out. 

It also shows the characteristics of each of these creative writers as well as the online learning 

and writing tasks they used.  

(Reima Sado Al-Jarf, 2017)  mentioned that in a foreign language classroom, instructors and 

students feel that writing is a difficult task since students have doubts about writing because they 

are self-conscious causing fear of making mistakes, which does not allow them to generate ideas. 

Therefore, technology in recent years has shown that tools such as word processors, computer 

programs, e-mail, computer networks, and online journal writing have been very useful in 

improving the writing ability of L1 and L2 students.  

For example, Scott (1990) suggested ways to help students using Systeme-D, a word 

processing program for creative writing in French, exploit more of the linguistic features of the 

program aside from the dictionary section cited in (Reima Sado Al-Jarf, 2017, para. 3). 
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           On the other hand, a research carried out by (Gammon, 1989) cited in (Reima Sado Al-

Jarf, 2017)  supported that “a computer program titled “The Bald Headed Chicken,” enabled 

primary-level students, as well as limited-English-speaking students to manipulate graphics and 

text to create their own stories, save them on disk or print them” (para. 3). In another study, 

(Hodges, 1999) cited in (Reima Sado Al-Jarf, 2017) recommended that “use of a presentation 

software such as PowerPoint with elementary school students to create electronic books that use a 

combination of text, audio, and graphics (para. 3). Also, (Owen, 1995) cited in (Reima Sado Al-

Jarf, 2017) “used the Writers in Electronic Residence (WIER), a computer network available to 

schools, in which students posted their creative writings which were then discussed by 

professional writers, students, and teachers” (para. 3). Hence, researchers assert that students 

need a good instructor who encourages them to write to communicate instead of focusing on 

grammar and spelling correction, so creative writers need an online learning environment that is 

supportive and safe for trial and error, and they need to feel free to express themselves and feel 

good with themselves and what they can do and achieve. 

 (Brown, Teaching by Principles , 2007) has supported the importance of micro skills and macro 

skills in different communicative skills for teaching and learning process in a foreign language;  

“Micro-skills refers to bottom-up models typically consist of lower-level reading process, and 

macro-skills refers to top-down models that focuses on providing students a large view of a 

subject”. (Brown, Teaching by Principles , 2007). Consequently, Neil Anderson cited in (Nunan, 

Practical English Language Teaching, 2003) claims “the reader uses background knowledge, and 

makes predictions. Therefore, the background allows the reader to remember and have a broad 

knowledge of the world, which is important to bring when reading, facilitating the understanding 
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of new information. Two studies by Brown (1998) and Green (2005) cited in (Nguyen, 2016) 

affirm that: 

“Have attempted to analyze the effect of written instruction specifically on the 

development of macro and micro writing skills. All other studies have addressed writing 

holistically or based on participants' self-reported perceptions of factors that have 

influenced their writing skills” (p.23). 

Next, micro and macro skills in reading comprehension have many benefits, including 

improving memory, increasing vocabulary and new ideas for the student. Therefore, knowing 

how to read in today's world allows communicating, learning how to relate to other people, and to 

know how to behave in different environments. Then, micro and macro skills can be a method of 

transmitting information, or a tool to create new words and strengthen these two skills. Thus, 

micro and macro skills are important in the teaching and learning processes of a foreign 

language. Thereby, online course in Chamilo platform provides necessary tools to make students 

better readers and writers. 
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4. Contextual Realization 

 

        Considering the problem and background reflection described above, it is important to 

present some theoretical concepts that were in view for organizing, planning, and designing the 

on-line teaching material.  

4.1 Literature Review  

 

4.1.1 Language Learning Theoretical Issues  

 

          Teaching English language (ELT) is based on the fact that the objective of acquiring a new 

language is a communicative competence. In addition, ELT adopts different types of concepts 

and methods that can be developed in the classroom in order to recognize and execute the 

communicative and needs that a student has when learning another language. (Richards, 2006) 

emphasized that Communicative Language Teaching (CLT) “can be understood as a set of 

principles about the goals of language teaching and how learners learn a language, the kinds of 

classroom activities that best facilitate learning, and the roles of teachers and learners in the 

classroom” (p.2).  

Reading comprehension  

          Reading comprehension is a process where the reader constructs the meaning from a text. It 

involves the complex coordination of several processes" (Abdul-Majeed Attayib, 2016) (para.2), 

incorporating “decoding, word recognition and fluency, along with the integration of background 

knowledge and previous experience” (Klinger & Geisler, 2008, p.65) cited in (Abdul-Majeed 

Attayib, 2016).  
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Writing  

Writing is not just an important skills in a learning language, (Nunan 2003) cited in (Komariyah, 

2015) states “Writing is an intellectual activity of finding the ideas and thinking about the way to 

express and arrange them into a statement and paragraph that is clear to be understood by the 

people” (p.1). Writing allows expressing the thought and the ideas of the writer. When language 

learning students are trying to write their ideas in a short paragraph results a frustrating  

process if  they do not have enough tools for improving it.  

  In reading and writing learning process, there are some aspects to be considered, such as the 

micro skills and the macro skills (Brown, Teaching by Principles , 2007),  identifies the micro 

and macro skills for considering in any important language learning process. Some of them have 

been considered on this pedagogical proposal.    

Micro skills for reading comprehension: 

 Discriminate among the distinctive graphemes and orthographic patterns of English.  

 Retain chunks of language of different lengths in short-term memory. 

 Process writing at an efficient rate of speed to suit the purpose. 

  Recognize a core of words and interpret word order patterns and their significance. 

 Recognize grammatical word classes (nouns, verbs, etc.), systems (e.g., tense, agreement, 

pluralization) patterns, rules, and elliptical forms. 

 Recognize that a meaning may be expressed in different grammatical forms. 

  Recognize cohesive devices in written discourse and their role in signaling the 

relationship between and among clauses. (Brown, Teaching by Principles , 2007) 
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Macro skills: 

 Recognize the rhetorical forms of written discourse and their significance for 

interpretation. 

  Recognize the communicative functions of written texts, according to form and purpose. 

 Infer context that is not explicit by using background knowledge. 

  From described events, ideas, etc., infer links and connections between events, deduce 

causes and effects, and detect such relations as main idea, supporting idea, new 

information, given information, generalization, and exemplification. 

  Distinguish between literal and implied meanings. 

 Detect culturally specific references and interpret them in a context of the appropriate 

cultural schemata. 

 Develop and use a battery of reading strategies, such as scanning and skimming, detecting 

discourse markers, guessing the meaning of words from context, and activating schemata 

for the interpretation of texts. (Brown, Teaching by Principles , 2007) 

Micro skills for writing: 

 Produce graphemes and orthographic patterns of English. 

 Produce writing at an efficient rate of speed to suit the purpose. 

 Produce an acceptable core of words and use appropriate word order patterns. 

 Use acceptable grammatical systems (e.g., tense, agreement, pluralization), patterns, and 

rules. 

 Express a meaning in different grammatical forms. 

 Use cohesive devices in written discourse. (Brown, Teaching by Principles , 2007) 
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Macro skills: 

 Use the rhetorical forms and conventions of written discourse. 

 Appropriately accomplish the communicative functions of written texts according to form 

and purpose. 

 Convey links and connections between events, and communicative such relations as main 

idea, supporting idea, new information, given information, generalization, and 

exemplification. 

 Distinguish between literal and implied meanings of writing. 

 Correctly convey culturally specific references in the context of the written text.  

 Develop and use a battery of writing strategies, such as accurately assessing audience's 

interpretation, using prewriting devices, writing with fluency in the first drafts, using 

paraphrases and synonyms, soliciting peer and instructor feedback, and using feedback for 

revising and editing. (Brown, Teaching by Principles , 2007) 

 

Learning Strategies 

Oxford defined learning strategies as “Specific actions, behaviors, steps, or techniques 

that students (often intentionally) use to improve their progress in developing their foreign 

language skills." (Oxford 1990, p. 18) mentioned in (Ruiz & Garcia, 2005). The following tables 

show a set of learning strategies used in the material designed for online reading and writing 

course. 

 

Table 18 
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    Reading comprehension strategies (Brown, 2007)  

 

Table 19 

Writing strategy Definition 

 

Using Keywords 

Helps to the student to identify a familiar word and 

generate an image of some relationship between the new 

word and a familiar. 

 

Using resources for 

receiving and sending 

messages 

Involves using resources to find out the meaning of what is 

heard or read in the new language, for it uses dictionaries, 

grammar books and phrase books. 

 

Organizing 

Help establish a good classroom environment, It can be 

used the notebook, new target language expressions, class 

assignments goals and objectives, these strategies work 

things to remember. 
Writing strategies (Oxford, 1990) 

 

4.1.1.2 DBA (Basic Learning Rights) 

 

According to (MEN, 2016) 

“Basic Learning Rights (DBA) in the area of English are a fundamental tool to 

ensure the quality and educational equity of all children and youth in the country, 

Reading Strategy Definition 

Previewing The aim of previewing is to help the student to predict some 

guesses about what is in the text.   

Skimming Involves searching for the main ideas the student wants to 

get across. 

Scanning Means searching for specific details of interest to the learner 

 

Guessing word meaning 

 

Helps learners to recognize and understand every single 

word before they can comprehend the overall meaning 
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these rights describe knowledge and skills that students must learn and develop in 

the English area” (p. 7). 

It is important to note that the DBAs rub and enrich the teaching-learning process, in this case 

they were necessary to know the topics that the students find in eighth grade. 

  

Table 20 

BASIC LEARNING RIGHTS: ENGLISH IN EIGHTH GRADE 

 

Explains in written form 

different familiar situations 

and facts in a coherent and 

simple manner. 

The student 

can establish relationships of 

addition, sequence, and cause 

and effect as well as simple 

comparisons. 

Recognizes specific information 

in short oral and written 

texts on topics of general 

interest. 

The student uses 

different reading strategies 

such as: previewing (images, 

titles, subtitles, etc.), prediction, 

the underlining of key words 

and Spanish cognates, and the 

identification of the general idea 

of the text (skimming). 

Makes recommendations to 

people in his/her community 

about what to do, when and 

how. 

Based on daily situations 

in his or her family life, school or 

local environment. 

Expresses emotions and 

feelings about a situation 

or specific topic related to 

his/her family or school and 

presents supporting reasons 

in a clear and simple manner. 

For this, it is worth 

of known vocabulary. 

 

Briefly narrates current 

facts, daily situations or 

personal experiences orally 

and in written form. 

 

To do so, the student considers the 

sequence of actions and the 

clarity of ideas and receives 

advice from classmates and/ 

or the teacher. 

Taken from (MEN, 2016) 
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5. Pedagogical Realization 

 

For this course important aspects were considered like the curriculum and the context in 

which the teaching materials are developed. It must have a great impact and thus filter the 

interaction with the course content. (Nunan 1998) cited in (Howard & Major, 2015) “Whatever 

the curriculum, it is the teacher’s responsibility to ensure that the goals and objectives of the 

overarching curriculum are kept close at hand when designing materials” (p.103).  

Subsequently, (Howard & Major, 2015) claims that copyright compliance it is important 

that the material designed have the restrictions of copyright laws, so it must be authentic and of 

high quality. Finally, the time it is important that the material is not so extensive so that there is 

an exchange with other teachers so that the material can be understood and available to students. 

These aspects mentioned above were considered in the design of the material since each one 

contributes from different aspects allowing the result to be a high-quality material for the 

students. 

 

5.1 Guidelines for Designing Effective E-learning English Teaching Materials 

 

For the design of the course focused on teaching English e-learning, it was necessary to 

account with the needs of the students and series of guidelines that were highly effective. 

(Howard & Major, 2015) claims that “Teacher designed materials may range from one-off, 

single-use items to extensive programs of work where the tasks and activities build on each other 

to create a coherent progression of skills, concepts and language items” (p. 104). Currently, the 

different contexts of language learning have been characterized in that teachers are designers of 

their own teaching materials. Designing teaching materials is an important part of English 
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language teaching for those who are immersed in the field of language it is a work that takes time 

and great teaching, so effort  (Howard & Major, 2015). For these and previous reasons presented 

above the following standards are taking into account for designing this English teaching 

material. 

 

Table 21   

Guidelines Definition Application in e-learning 

Chamilo reading and writing 

course. 

English language teaching materials 

should be contextualized 

Materials should also be 

contextualized to the experiences, 

realities and first languages of the 

learners, and then it is essential that 

the material designer is informed 

about the specific learning 

processes of the students' culture.  

When this e-learning teaching 

material was designed aspects 

like students’ everyday 

routines were include for 

different topics as module one: 

the sports in their life.  

Guideline: Materials should 

stimulate interaction and be 

generative in terms of language 

It provides situations that demand 

conditions where learners need to 

interact with the language and 

communication challenges in an 

interactive approach.   

In this e-learning platform 

student has the opportunity to 

interact with the language 

through different activities that 

address different forms of 

interaction, such as games, 

matches, questionnaires, etc. 

Guideline 3: English language 

teaching materials should encourage 

learners to develop learning skills 

and strategies 

Language teaching materials should 

be clear about the objective of what 

they will teach their students so that 

the material can be used in the best 

way. 

Each module activity presents 

a clear objective that will 

facilitate the development and 

optimal learning of each 

module. 

Guideline 4: English language 

teaching materials should allow for a 

focus on form as well as function 

Teaching materials should 

encourage students to adopt an 

analytical approach that allows 

them to question how language 

works. 

When designing this e-learning 

material it was bear in mind 

that the activities have an 

interaction between the 

previous knowledge of each 

student, therefore there are 

activities that require a more 
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(Howard & Major, 2015) 

 

detailed analysis. 

 

 

Guideline 5: English language 

teaching materials should offer 

opportunities for integrated language 

us. 

 

 

All language-teaching materials 

they must give students the 

opportunity to integrate all language 

skills allowing them to be 

competent in each of them. 

 

 

In this e-learning platform, it 

allows the integration of 

reading and writing skills and 

for this purpose; it has the 

appropriate activities that will 

allow each student to be 

competent in each of these. 

Guideline 6: English language 

teaching materials should be 

authentic 

When talking about authenticity 

when designing teaching materials, 

texts of great clarity should be 

suggested since students need to 

listen to read, see, read and be 

writing constantly. 

The teaching material has 

activities that will allow the 

student to contribute to 

improve their reading 

comprehension through texts 

with surprising and enriching 

content. 

Guideline 7: English language 

teaching materials should link to 

each other to develop a progression 

of skills, understandings and 

language items 

 In this e-learning platform, 

there are three modules and 

each of these deals with a 

specific topic, which allows 

each of them to complement 

each other. 

Guideline 8: English language 

teaching materials should be 

attractive 

It is very important that the teaching 

materials are striking when looking 

at them. Besides, this when 

designing learning material, we 

must use images, videos, activities 

that are of great interest to the 

students. 

The topics developed by the 

course are related to sports, 

travel and healthy lifestyles, 

and each one has different 

activities such as filling spaces, 

match, reading comprehension, 

true and false, describing, word 

order. 

Guideline 9: English language 

teaching materials should have 

appropriate instructions 

It is of great importance that before 

beginning to develop the learning 

unit the instructions are clear 

enough for its development.  

In this e-learning, platform 

student has the opportunity to 

develop each module in a clear 

way, since before developing 

each activity each one has the 

appropriate instructions. 

 

Guideline 10: English language 

teaching materials should be flexible 

  

It is important to take into account 

when designing these materials that 

teachers must by offering students 

flexibility when developing to the 

content. 

 

The activities that are in each 

module some have two 

attempts to carry out in case 

the student makes a mistake. 
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The previous table was designed to follow the research's suggestions and standards for 

getting an optimal design o virtual teaching material; it is also very useful since each task allows 

the material to work effectively for students. 

5.2 Learning Path 

 

In Chamilo platform, the learning path didactic route is a tool that presents the 

activities and learning objects of the course through a created sequence that guides and 

supports student learning. According to (Chamilo, 2020) “A learning path can be sequentially 

suggestive (simply displays sections one after the other as a menu) or prescriptive (the student 

is required to follow the sections in a given order)". 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Module 1 “Sports” 
 Module 2 

“Travelling” 

 Module 3 

“Healthy 

Lifestyles” 

 Learning objective 

 Micro and macro skill 

 Learning strategy 

 Task description 

 Evaluation 
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5.3 Components 

 

 To design the different activities in each module, Bloom's taxonomy was followed, which 

is a classification that implies the objectives and skills that the teacher places on students learning 

in the cognitive level and aims at the student acquiring new skills and knowledge after the 

learning process (Shabatura, 2020). To develop and support the cognitive process in student’s 

leaning the sequence was based on three levels: Remembering, understanding, and applying. 

 

Step 1: Remembering 

Keywords: Students learn the target 

vocabulary about the topic. 

 Recognize meaning: Students gather ideas 

about the topic  

 

 

 

Step 2: Understanding 

Reading comprehension: Identify and 

categorize new meanings about 

reading. 

Unique choice: Recognize the 

meaning in the text and choose the 

correct answer.  
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Step 3: Applying 

 

 

Produce sentences:  

Word order: Organize the correct 

form of sentences 

 

 

 

 

  

 

 

 

 

Writing Process:  

Write a paragraph 

making use of 

different 

recourses. 
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6. Designing Proposal 

 

6.1. E-learning Production 

 

6.1.1. CALL: Computer Assisted Language Learning 

 

          Over the years, technology has contributed greatly in different fields and one of them is 

education, so it is necessary to incorporate technology into education as it provides a series of 

benefits that help improve efficiency and productivity in the classroom as well as increasing the 

interest of students to acquire new knowledge, likewise (Brown, 2007) said: The practical 

applications of computer-assisted language learning (CALL) are growing at such a rapid pace 

that it is almost impossible for a classroom teacher to keep up with the field. At the same time, 

don't let the allure of computer-based technology fool you into thinking that computers will 

magically make your students happy and successful. (p. 150) 

          Although it is true that technology is constantly evolving, it must be put to proper use so 

that our students can interact and learn together, which is why it is necessary to always 

accompany them in the teaching process. 

6.1.1.2 The roles of new technologies in language-learning materials 

 

          When learning a second language, there are many aids that we can rely on one of them is 

the use of technology. (Tomlinson, 2012) claim : 

 “The materials facilitate learning depends to be used as a resource for the freeing of teachers 

and learners alike from the constraints of the coursebook and for providing rapid and flexible 

access to unlimited information resources” (p.7). 
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By the way, it is important that as teachers we take into account the important role we have in 

implementing this type of technology in the classroom since, although it is true, technology 

continues to grow increasingly, allowing us to facilitate language learning for our students. Thus, 

“technology can be a powerful tool for transforming learning. It can help affirm and advance 

relationships between educators and students reinvent our approaches to learning and 

collaboration” (King, 2017, p.3). Therefore, if we continue to implement the use of these new 

technologies in the classroom, the results will be great when learning a second language. 

6.1.1.3 What is an e-Learning platform? 

 

          This new concept refers to learning through electronic equipment, such as a computer, 

email, related equipment and services, the WWW network and CD-ROM technology; offering in 

this way, a new and better possibility to train students and staff of a certain organization, who 

need to quickly learn new techniques and assimilate new information (Gómez, 2006). Digital 

Transformation in the field of education is a reality that is becoming increasingly strong. Due to 

this is the creation of e-learning platforms, allowing education to be available to anyone who has 

access to the internet. The e-learning platforms can be used in different contexts allowing a 

quality education, therefore there are different platforms that contribute to the training process, 

and it can find the following: 

 Learning environment (VLE) 

 Learning Management System (LMS) 

 Course Management System (CMS) 

 Managed Learning Environment (MLE) 

 Integrated Learning system (ILS) 
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 learning Support System (LSS)  

 Learning Platform (LP).  

On the other hand, “Platform or virtual learning environment that we call LMS (Learning 

Management System) where the course is developed, the contents are managed, and the 

relationship and communication of students and teachers is maintained” (Elearning Actual, 2018, 

p. 7). There are different types of platforms: 

- Proprietary software LMS, such as Blackboard, E-ducativa, Edmodo, among many others. 

- Own LMS custom developed for the organization by a company. 

- Open or free (open source) LMS as the "well-known" Moodle, and others such as Chamilo, 

Claroline, among others. (Gómez, 2006). 

6.1.1.4 Advantages of e-learning 

 

  Nowadays, students require relevant, personalized, and different content. From this, the 

need to work on e-learning platforms arises, here students have the advantage of learning at their 

own pleasure and ease. The main advantages that are indicated below suggested by (Gómez, 

2006). 

 Can extend learning to the entire organization. With e-learning technologies 

management administrative staff at all levels can be reached with the same 

training and educational support content, the administrators of these levels can 

receive the necessary training and management tools. 

 Can adapt e-learning activities to suit individuals. It can be organized to allow      

students to advance at their own pace, focusing on topics that fit their individual 
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needs. Nowadays technology evolves enormously, so using it to learn a language 

can be very favorable for second language learners (p.3). (Gómez, 2006). 

Although it is true today, the relevance of the teaching-learning processes through 

educational platforms takes great force, therefore Datuk and  Ali and Hassan and  Al-Rify (2008) 

cited in (Ahmed, 2017) mention that: 

Some of benefits of E-learning like flexibility, accessibility, and convenience that 

can enable learners to access material at any place and study at their own pace and 

place. They think that E-learning content is inexpensive to access.  E-learning  

promotes collaborative  learning  and  therefore  it  results  in  more  engaging  and  

enriching experiences of learning (p. 649). 

Chamilo platform has different quality tools that provide the student with what is  

necessary to carry out each of the tasks, it is easily accessible and free, as well as  

promoting collaborative learning. 

 

 

6.1.1.5 Chamilo LMS for designing reading and writing online course.  

 

6.1.5.1 Chamilo LMS 

  

The implementation of virtual courses contains a great advantage in teaching a second 

language as it warranties a wide range of options. (Warnier, 2010). Chamilo LMS the 

platform on which the course was chosen because it is a free code software that is distributed 

under the GNU / GPL v3 license and allows any user or company to use, study, modify, 

improve and redistribute their code. To develop this course, it was first necessary to take a 

look and explore the instruction manual called Teacher's Manual (Chamilo, 2020) which was 
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very useful for developing a well-structured course for students in which the teaching and 

learning processes were presented in a Simple way for course participants. 

The advantages provided by the platform are the following:  

 Participate in forums, chats  

 Integrate social networks 

 Create own electronic agenda 

 Prepare exercises, surveys, and exams 

 See the progress of each student in the course 

 Send and receive tasks 

 Chamilo LMS is translated into 45 languages 

 It can be used in operating systems such as Windows, Mac OS and Linux. 

Chamilo has two main objectives; support the teacher for a better response to the needs of their 

students and facilitate the construction and editing of high-quality digital materials for e-learning 

that the teacher can not only create but also develop to continuously improve the content of their 

courses. 

 

 

 

 

IIlustration 1 Chamilo platform 
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6.1.5.2 Structure and didactic sequence. 

 

         To carry an order in the development of the course the following structure was developed 

that will allow the student to follow in an orderly manner the didactic sequence for the course. 

 

Improving Reading and Writing skills using an e-learning platform for Eighth graders 

Module 1.  

TOPICS BY 

MODULE 

COGNITIVE PROCESS TASK TASK 

DESCRITION 

EVALUATION 

CRITERIA AND 

PERCENTAGES 

TIME 

MODULE 1           

(Sports) 

PRE-READING 

Remember: 

Activation of Previous 

Knowledge. 

(Reading, images,  etc) 

Sports 

Vocabulry 

 

Look at the 

pictures. What is 

relationship with 

the word? 

Match pictures 

with meaning 

word. You will 

find word by 

word. 

Check your 

scores. 

 

 

It will be grade 

from 1-9 

 

Percentage :  5% 

 

Reading Rubric: 

Makes numerous 

connections which 

activate prior 

knowledge. 

 

 

15 

minutes 

 

 

PREVIOUS 

KNOWLEDGE 

(Skimming and scanning) 

 

Recognize 

meaning 

Read each of the 

meanings. 

Join each sport 

with its meaning. 

Check your 

scores. 

It will be grade 

from 1-8 

Percentage : 5% 

Reading Rubric: 

Makes insightful 

predictions using 

prior knowledge 

 

15 

minutes 

  

        Match 

Read the 

sentences about 

sport description. 

Percentage : 5% 

It will be grade 

from 1-9 
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Choose the 

correct image that 

describes the 

sport. 

Check your 

scores. 

Reading Rubric: 

Makes insightful 

predictions using 

prior knowledge 

 

 

 

15 

minutes 

LEARNING 

OBJECTIVES 

Understand new 

vocabulary about 

sports. 

Write about 

different types of 

sports. 

Practice using the 

present simple to 

order sentences. 

Use the present 

simple to write 

about sports 

DURING READING 

 

 

Unique choice 

Read the text, 

you can read it 

more than once. 

Choose the 

correct answer 

for each question. 

After answering 

each question, 

click on the next 

question button. 

Check your 

scores. 

It will be grade 

from 1-5 

Percentage :  5% 

Reading Rubric: 

Distinguishes 

important ideas 

from details 

consistently 

 

 

 

 

 

 

15 

minutes 

  

 

Reading 

comprehension 

Read the text and 

select the correct 

answer. 

Check your 

scores. 

 

It will be grade 

from 1-6 

Percentage : 5 % 

Reading Rubric: 

Recognizes subtle 

and consistently 

Makes valid 

inferences 

 

 

 

 

 

15 

minutes 

EVALUATION IN 

PERCENTAGE 

35% 

APPLY Word order 

Rearrange the 

words to form 

complete 

meaningful 

sentences. 

Drag the answers 

into each of the 

boxes. 

Check your 

scores. 

It will be grade 

from 1-5 

Percentage : 5% 

Reading Rubric: 

Makes numerous 

connections which 

activate prior 

knowledge. 

 

     10 

minutes 
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Writing          

Process: 

Extreme Sports 

Read the 

instructions step 

by step. 

Produce a 

paragraph 

according his/her 

personal 

information. 

The answer must 

be done in a word 

document and 

upload it to the 

platform in the 

task tool. 

Check your 

scores. 

Percentage : 5% 

Writing Rubric: 

Numerous 

keywords/ideas 

were added, 

deleted, and/or 

rearranged, details 

are specific and 

clear. 

It is clearly 

organized with an 

opening and and 

ending 

 

 

 

 

 

      

45 

minutes 

 

 

Module 2.  

 

 

TOPICS BY 

MODULE 

 

COGNITIVE 

PROCESS 

 

TASK 

TASK DESCRIPTION EVALUATION 

CRITERIA AND 

PERCENTAGES 

TIME 

MODULE 2 . 

(TRAVELLING)   

PRE-READING 

Remember: 

Activation of 

Previous 

Knowledge. 

(Reading, 

images,  etc 

 

 

TOURIST 

PLACES 

VOCABULARY 

 

Click on the link to go to the task. 

https://es.educaplay.com/recursos-

educativos/4842398-

tourist_places.html 

Find the words in the letter soup. 

The time limit for task is four 

minutes. 

Check your scores. 

 

 

It will be 

grade from 1-10 

 

Percentage :  

5% 

 

Reading 

Rubric: Makes 

numerous 

connections 

which 

activate prior 

knowledge 


 

4 

minutes 

https://es.educaplay.com/recursos-educativos/4842398-tourist_places.html
https://es.educaplay.com/recursos-educativos/4842398-tourist_places.html
https://es.educaplay.com/recursos-educativos/4842398-tourist_places.html
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LEARNING 

OBJECTIVES 

Understand new 

vocabulary about 

travel and tourist 

places. 

Identify and 

classify new 

meanings. 

Recognizes 

implicit meanings 

about the 

description of 

places. 

Review the 

present perfect for 

ordering 

sentences. 

 

 

 

 

PREVIOUS 

KNOWLEDGE 

 

 

 

            MATCH 

 

 

Select the image with the most 

appropriate meaning. 

Check your scores. 

 

It will be grade     

form 1-5 

Percentage :  5% 

Reading 

Rubric: Makes 

insightful 

predictions 

using prior 

knowledge 

 

 

15 

minutes 

MAKING 

PREDICTIONS 

Read questions and write 

his/her answers. 

 

Look at the examples in each 

questions. 

 

Check your scores. 
 

It will be 

grade from 1-3 

 

Percentage :  

5% 

 

Writing 

Rubric: 

Brainstorm 

ideas and 

organize 

thoughts about 

the subject. 

15 

minutes 

 

 

DURING 

READING 

(Skimming and 

scanning) 

 

 

 

 

ORGANIZE 

SENTENCES 

Order the sentences using the 

present perfect. 

 

Before starting task, look at 

the structure of the present 

perfect. 

 

Check your scores. 
 

 

 

It will be 

grade from 1-5 

 

Percentage :  

5% 

 

Reading 

Rubric: Makes 

numerous 

connections 

which activate 

prior 

knowledge. 

15 

minutes 

 

 

READING 

COMPREHENSION 

Look and analyze the image 

and select if is true or false. 

 

Check your scores. 
 

It will be grade 

from 1-5 

 

Percentage :  

5% 

 

Reading 

Rubric: 

Recognizes 

subtle and 

consistently 

makes valid 

15 

minutes 
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inferences 

 

 

EVALUATION IN 

PERCENTAGE 

 

35%         APPLY 

 

WRITING 

PROCESS: 

CREATIVE 

WRITING 

Read the instructions step by step. 

Produce a paragraph according 

his/her personal information. 

The answer must be done in a 

word document and upload it to 

the platform in the task tool. 

Check your scores. 

Percentage : 5% 

Writing Rubric: 

Numerous 

keywords/ideas 

were added, 

deleted, and/or 

rearranged, 

details are 

specific and 

clear. 

It is clearly 

organized with 

an opening and 

and ending. 

 

 

 

45 

minutes 

 

 

 

Module 3.  

TOPICS BY 

MODULE 

COGNITIVE 

PROCESS 

TASK TASK DESCRIPTION EVALUATION 

CRITERIA AND 

PERCENTAGES 

TIME 

MODULE 3 

(HEALTHY 

LIFESTYLES) 

 

 

PRE-

READING 

Remember: 

Activation of 

Previous 

Knowledge. 

(Reading, 

images,  etc 

 

 

HEALTHY AND 

UNHEALTHY FOOD 

VOCABULARY 

Click on the link to go to 

the task. 

https://es.educaplay.com/re

cursos-educativos/5490693-

healthy_and_unhealthy_foo

d.html 

Look at the images. What is 

relationship with the word? 

Match images with 

meaning word. 

Check your scores. 

 

 

 

It will be grade 

from 1-10 

 

Percentage :  5% 

 

Reading Rubric: 

Makes numerous 

connections which 

activate prior 

knowledge. 

 

 

 

10 

minutes 

https://es.educaplay.com/recursos-educativos/5490693-healthy_and_unhealthy_food.html
https://es.educaplay.com/recursos-educativos/5490693-healthy_and_unhealthy_food.html
https://es.educaplay.com/recursos-educativos/5490693-healthy_and_unhealthy_food.html
https://es.educaplay.com/recursos-educativos/5490693-healthy_and_unhealthy_food.html
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   LEARNING 

OBJECTIVES 

Recognize 

between 

unhealthy foods 

and healthy 

foods. 

Identify and 

infer new 

meanings in 

reading. 

Practice using 

the first 

conditional. 

Recognize and 

use adverbs of 

frequency to 

order 

sentences. 

 

 

 

 

 

PREVIOUS 

KNOWLED

GE 

 

 

 

 

 

 

 

 

 

 

 

 

MAKING 

PREDICTIONS 

 

 

 

 

Read questions and write 

his/her answers. 

Check your scores. 

 

It will be grade from 

1-2 

Percentage:  5% 

 

Reading Rubric: 

Brainstorm ideas 

and organize 

thoughts about the 

subject. 



 

 

 

20 

minutes 

  

 

 

             MATCH 

 

Read each of the 

meanings 

. 

For this exercise, the 

use of the first conditional 

will be used. 

 

Before starting the 

activity, review the first 

conditional. 

 

Match the two columns. 

 

Check your scores. 
 

It will be grade 

from 1-6 

 

Percentage : 5% 

 

Reading Rubric: 

Makes insightful 

predictions using 

prior knowledge 

 

 

10 

minutes 

EVALUATION IN 

PERCENTAGE 

 

 

30% 

 

 

DURING 

READING 

(Skimming 

and 

scanning) 

 

 

         READING 

COMPREHENSION 

Read the questions and 

select if is true or false. 

 

Check your scores. 
 

 

It will be grade 

from 1-7 

 

Percentage :  5% 

 

Reading Rubric: 

Recognizes subtle 

and consistently 

makes valid 

inferences 

 

 

15 

minutes 
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APPLY 

WORD ORDER 

Rearrange the words to 

form complete meaningful 

sentences 

. 

Drag the answers into 

each of the boxes 

. 

Check your scores. 

 

It will be grade 

from 1-5 

 

Percentage : 5% 

 

Reading Rubric: 

Makes numerous 

connections which 

activate prior 

knowledge. 

10 

minutes 

 

WRITING SKILL 

PRACTICE 

Read the instructions step 

by step. 

Produce a paragraph 

according his/her personal 

information. 

The answer must be done in 

a word document and 

upload it to the platform in 

the task tool. 

Check your scores. 

Percentage :  5% 

Writing Rubric: 

Numerous 

keywords/ideas 

were added, deleted, 

and/or rearranged, 

details are specific 

and clear. 

It is clearly 

organized with an 

opening and ending. 

45 

minutes 

 

 

6.1.5.3 Online course reading and writing. 

 

Below are the components that will be worked on platform throughout the course. Each one 

contributes significantly to the proper use of the platform providing the student with different 

tools for great learning. 

IIlustration 2 Welcome 
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IIlustration 3 Components 

IIlustration 4 Video about course 

IIlustration 5 Introduction 
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 Now let's look where the lessons are 

 

 

 

 

 

 

 

 

 

 

 

First Module and its tasks.  

 

 

 

 

 

 

 

 

IIlustration 6 Learning path 

IIlustration 7 Course units 

IIlustration 9 
Assigments 

IIlustration 8 
Documents 

IIlustration 10 
Forum 

IIlustration 11 Sports module 
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Task 1. Sports vocabulary 

 

6.1.5.4 How to enter the online course in the Platform: 

 

 

Taking into account that the material is ready to evaluate for professional experts, for 

entering as a course teacher: 

A. Enter: 

https://campus.chamilo.org/main/auth/inscription.php?c=STRATEGIESBECOMINGGOODREADER

SAND&e=1 

B.  Register with the following  

User: mahecha18 

Password: 12345cd 

C. On the other hand, to register as a student in the virtual classroom, it is necessary that 

students who will work on the platform must follow teacher’s explanation and register the 

IIlustration 12 Task 1. Sports vocabulary 

https://campus.chamilo.org/main/auth/inscription.php?c=STRATEGIESBECOMINGGOODREADERSAND&e=1
https://campus.chamilo.org/main/auth/inscription.php?c=STRATEGIESBECOMINGGOODREADERSAND&e=1
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online course with the following link: 

https://campus.chamilo.org/main/auth/inscription.php?c=STRATEGIESBECOMINGGOODREADER

SAND&e=1 . First, each student must register and create a username and password 

according to the indications of the teacher and platform. Being on the platform, you can 

search for the course, in the option "search courses" and select the course "Reading and 

writing online course for Eighth graders".  

Finally, the course has an instruction manual for easy access on the platform for students, which 

has the step-by-step to develop each task. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://campus.chamilo.org/main/auth/inscription.php?c=STRATEGIESBECOMINGGOODREADERSAND&e=1
https://campus.chamilo.org/main/auth/inscription.php?c=STRATEGIESBECOMINGGOODREADERSAND&e=1


 
 

Página 65 de 84 
 

6. Evaluation  

 

For the evaluation and validation of the virtual teaching material one external reader participated, 

who demonstrated experience in teaching using TIC, e-learning courses, and wide knowledge on 

ELT (English Language Teaching). Therefore, the rubric of the pedagogical design material 

proposed by the university was taken into account, whose purpose is to review the contents, the 

methodological base and the design of the material, in relation to the relevance and agreement 

with the objectives of the proposal. 
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7. Future Plans 

 

After having designed and presented this proposal through the "Chamilo LMS" e-learning 

platform, It is possible to assert that today more than ever, education requires modernization, and 

it is necessary to adapt to the needs of the world that surrounds us and that demands more 

technology. Nowadays more than ever we need to manage more information in less time and e-

learning platforms are the best resource. 

Thus that being immersed in the classroom, these types of platforms could change 

traditional education, and make classes in virtual classrooms facilitate communication between 

teachers and students, incorporating different tools and resources to enrich learning. 
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8. Conclusions 

 

After designing the course, it was evident the importance of having created a teaching 

material through the use of information and communication technology, since they are tools that 

are constantly present in life. Therefore, the implementation of these innovative tools in a foreign 

language learning allows the learning process to be as expected. 

Subsequently, having had the opportunity to interact with e-learning platforms, it was a 

great experience, since the use of this type of tools is highly demanded today, so education 

requires modernization and adaptation to the needs of the population. Because of this, Chamilo 

has great advantages that allow an innovative interaction between teacher and student, in addition 

to allowing you to constantly personalize the information and facilitate access. 

Another aspect to highlight is the time. In order to create and have successful interaction 

in electronic learning, more dedication teaching hours by the students are needed during all the 

teaching process. It is important to say that this study could have had more extensive results if the 

teacher had had more time for applying the activities with a larger population. 

Then general objective proposed in this proposal was achieved since a set of reading and 

writing activities were designed using an e-learning platform for improving students skills. In 

addition, CLT method was important in the design on activities in the platform facilitating 

learning reading comprehension and writing skills. Additionally specific objectives were 

completed, through a need analysis based on reading and writing allowing identifying student’s 

needs in these skills, as well as designing  online activities for improving these specifics micro 

and macro skills  in eighth-graders students. 

So it is important to consider that education is evolving more and more, so teachers and 

students are involved in the virtual age. So, it is our duty, as teachers, to provide students with 
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new interaction spaces that allow them to develop their thoughts. Moreover, virtual spaces favor 

aspects face-to-face. Among virtually benefits, the most relevant ones are associated to break 

distance barrier. The schedule flexibility added to the possibility of adapting to multiple 

occupations that modern lifestyle entails. Of course, these attractive elements are increasingly 

desired among students and professionals who seek to improve their skills, abilities, and 

knowledge. Finally, as a conclusion can infer that students had a great improvement on their 

reading comprehension and writing skill using e-learning platforms. 

   

   

 

 

 

 

 

 

 

 

 

 

 

. 
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9 Recommendations  

 

The research project demonstrated that English could be taught in different ways by 

means of several varieties of strategies and activities such as e-learning platforms. In this case, I 

believe that English classes should differents and used in a great way capturing the attention of 

students through alternative and interesting teaching techniques. Moreover, I want to give some 

advice to teachers who desire to adapt e-learning in their classes and elements that they should 

keep in mind to get successful outcomes. 

Nevertheless, I consider teachers should analyze students’ needs depending on the skill to 

be worked by opting for e-learning. Also before starting to use the platform is important to know 

how it is composed and if it has the tools to carry out a successful teaching-learning process. 

Simultaneously, I invite future educators of Antonio Nariño University should consider 

technology as a fundamental element of their classes because it might motivate and engage 

students to pay attention to class and students’ learning process may improve significantly. 

Parallel that learners spent many hours per day using technology because they use to have access 

to the internet, but most of the time it's not used properly. 

Concurrently, educators should be in a continuous preparation due to the emerging 

generation of children that brings needs and likings that teachers should keep in mind to 

implement in class.  
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