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Resumen

El presente proyecto de grado tiene como objetivo el disefio, la implementacion y la
evaluacion de material didactico digital; este se centra en el aprendizaje del inglés,
especificamente, la habilidad oral. El desarrollo de este material se basa en algunas teorias, técnicas
y herramientas didécticas y tecnoldgicas, como el aprendizaje basado en tareas, el enfoque 1éxico,
las expresiones idiomaticas, el uso de herramientas digitales (Google Classroom) y la
retroalimentacion. Teniendo en cuenta estos aspectos, se realizaron una prueba diagnodstica y una
rubrica de evaluacion disefiadas por la docente en formacion, las cuales permitieron identificar las
dificultades de los estudiantes de alrededor de 11 afios del curso de inglés desarrollado por la
Universidad Antonio Narifio. Después, se propuso la creacion de un material didactico para que
los estudiantes mejoraran la habilidad oral en el idioma; este se implement6 durante dos meses, lo
que ayudo a que ellos superaran las mencionadas dificultades. Cabe sefalar que el material fue
evaluado por expertos externos, quienes hicieron algunas recomendaciones que fueron tomadas en

cuenta para su mejora.
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Abstract

The objective of this degree project is the design, implementation and evaluation of digital
teaching material; this focuses on learning English, specifically, speaking skills. The development
of this material is based on some theories, techniques and didactic and technological tools, such as
task-based learning (TBL), the lexical approach, idiomatic expressions, the use of digital tools
(Google Classroom) and feedback. Taking these aspects into account, a diagnostic test and an
evaluation rubric designed by the teacher were carried out, which made it possible to identify the
difficulties of students of around 11 years old in the English course developed by the Antonio
Narifio University. Later, the creation of a didactic material was proposed for the students to
improve their oral skills in the language; this was implemented for two months, which helped them
overcome the aforementioned difficulties. It is important to state that the material was evaluated
by external experts, who made some recommendations that were taken into account for its

improvement.
Keywords

Idiomatic expressions, task-based learning, lexical approach, digital tools, oral skills.
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1 Introduction

English language has become an important tool in the global and interconnected world: the
ability to be bilingual is necessary to study, work and have better opportunities to interact with
other cultures. Ministry of Education includes foreign languages such as English in the school
curriculum, with the purpose that high school students contact with other ways of thinking and

expressing themselves. Besides:

Crystal (2003), cited that the need for the global language is particularly appreciated by the
international academy and business communities, and it is here that the adoption of the English
language is required in educational environments and EFL classrooms. English is more than a tool,
it is a need to be able to communicate from beyond the existing technology has a vital importance
a language in which everyone can relate, emphatic that its importance lies not only in the process

of communication, but in the ability and abilities it gives to those who study the language.

For these reasons, this project was developed; this focuses on English language teaching
through technological tools and idiomatic expressions as teaching methodologies for oral skills.
Therefore, the project was initially carried out through a diagnosis that provided us the information
for its development. At the same time, it was implemented with 11-year-old students interested in

learning this language.

The time used for the development of the project was two months, one class each week, in
which it was possible to identify that the students showed difficulties in terms of oral ability. This
information was verified through a diagnostic evaluation and a rubric that covered some criteria,
such as vocabulary, pronunciation, grammar, and effort to participate. Moreover, it was possible
to identify some difficulties in 11-year-old students in the English course at Antonio Narifio
University extension program, who participate in any subject when they do not know some aspects
of the language. This way, it started with the motivation for students to get involved, so they did

not know much.

Taking into account the need to acquire natural communication among students, an idea
arose of making language teaching more practical. Through methodologies which allow the
development of oral skills in the participants students. To do so, one of the best methodologies is

learning idiomatic expressions, phrases, idioms and slangs; since, through them, students can
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develop more natural conversations and feel the confidence to interact in the language, even if they
do not have correct pronunciation, because they become aware of their mistakes and correct them
without the teacher doing it for them. It should be pointed out that the material was evaluated by

external experts whose concepts or suggestions were taken into account to improve it.
2 Background

This research work has as central axis the improvement of the oral skills of sixth-grade 11-
year-old students, and it aims to demonstrate that idiomatic expressions, technological tools and
methodologies such as TBL can be great tools to teach English as a Foreign Language (EFL).

Therefore, the following research projects have been taken into account:

First, the research carried out by University of Ambato, Ecuador, where Murga (2016)
studied how idiomatic expressions contribute to the development and improvement of oral skills
in the English language in students from the Luis A. Martinez School in the city of Ambato. Also,
Murga (2016) pointed out: “During the development of the project, it was possible to verify that
idiomatic expressions do indicate in the acquisition of the language and at the same time allow the
development of communication skills through oral production and interaction activities” (p. 94).
After finding this information, it was decided to have this investigation as a precedent, since the
author of the project developed activities that helped students to have a greater approach to the

language.

On the other hand, the description and analysis were also used as references for this
research. Richards and Rogers (1986) studied communicative skills; these communicative
competences work as methodology to learn in an adequate way. Additionally, their main objective
is helping people to know effectively how the linguistic system works in order to design
alternatives that can improve the learning of new gramatical structures, as well as skills. At the

same time, the research carried out by Lewis (1997) indicates:

Lexical approach can be summarized in a few words: language consists not of traditional
grammar and vocabulary but often of multi-word prefabricated chunks. Teachers using the
lexical approach will not analyze the target language in the classroom, but will be more
inclined to concentrate learners’ attention upon these chunks. This new approach is

understood as a serious attempt at revaluation for the individual teacher and the profession
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as it develops many of the fundamental principles advanced by proponents of
communicative approaches. The most important difference is the increased understanding
of the nature of lexis in naturally occurring language, and its potential contribution to

language pedagogy. (p. 223)

Considering the aforementioned, Lewis (1997) pointed out that the lexical approach can
contribute to understand naturally the learned vocabulary; this, since the communicative
approaches can help student get to the target language in the classroom, giving them an important
participation level and the opportunity to develop their skills. Regarding this, the use of
technological tools in English learning included a study by Pontificia Comillas University, which
analized the new technologies for EFL. This project obtained as result: 68% per cent of those
surveyed chose by people participant that skill most favoured by thye use of new technological
tools applied to foreign language learning is oral skill. Moreover, Gonzélez (2016) stated the
textbook is not a bad tool in itself, but if it is its exclusive and excessive used. This is on account
on it excessive used of the same material in a class determine can motivate a learning model based
on and focused in the teacher, and not always is the most adecuate in a linguistic learning

environment.

According to this information, the textbook can help to teach; this, when it comes to
vocabulary, grammar and some structures. Nevertheless, regarding other skills or communicative
competences, this tool does not allow much interaction between the students and the teacher. For
that reason, technology has an important role in the autonomous learning: the students can interact
with other people, search for new information about the topic studied, or prepare the next class. In
order to improve oral skills in 11-year-old students who participated in this project, it was
necessary to motivate them through other methodologies and techniques that contributed with the
improvement of skills in grammar, vocabulary and pronunciation. This, taking into account the

principal purpose: support a good development of their oral skills.
3 Objectives
3.1 General objective

Design an EFL material through the use of digital tools that contribute to improve oral

skills by using idiomatic expressions in the young learners’ context.
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3.2 Specific objectives

e To design and apply an oral diagnosis test in order to identify difficulties that students have
when interacting verbally in their environment.

e To analyze the results determined by the diagnostic test in order to verify which difficulties
were found in the oral ability.

e To determined student’s weaknesses through a speaking rubric.

e To build the theoretical and methodological framework which will support the project.

e To design the EFL material using digital tools to improve the students’ oral skills.

e To analyze the results obtained during the implementation of the EFL material design.

e To analyze and assess the proposed material through external peers.
4  Justification

The importance of learning a second language has increased due to the concept of
globalization; more people learn to speak English to achieve better benefits in the professional,
economic and cultural environment, since it is the most popular second language around the world.
For this reason, in the Colombian context, the national Government is committed to create
conditions for students to develop communicative skills in another language. Therefore, the
standards of competence in the foreign language were stablished, according to the Common
European Framework of Reference for Languages, as well as the Ministry of Education, which
presented the basic levels of quality to which children throughout Colombia are entitled. With this,
these standards constitute a fundamental orientation for English language teachers to have clarity

about the communicative competencies that students must develop.

Regarding foreign language learning, Crystal (2003) pointed out: “there has never been a
time when so many nations needed to talk to each other. There has never been a time when so
many people have wanted to travel to so many countries” (p. 6). Hence, taking into account the
current situation with the COVID-19 and the information by Crystal, the growing access to
technology in education enables allow students get the answers to these daily questions on their
own, and that is where the teacher acts as a mediator between the student’s learning and the topic
being taught, searching different tools that contribute with the learning process. One of the tools

implemented in this project are the idiomatic expressions, because of McCarthy (2004), who stated
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“that idiomatic expressions and their learning, due to, they are within most conversations of a
native of a foreign language” (p. 83). According to McCarthy (2004), idiomatic expressions can
improve in naturally oral skills of the learners, because they help them understand the context for

every situation they face.

5 Theoretical framework

Literature review
5.1 Disciplinary
5.1.1 Communicative competence

Brown (2015), in his book Principles of language learning and teaching 4" edition ,

proposed the next principles for teaching speaking skills:

Communicative ability is that which allows us to transmit and interpret messages and
negotiate meanings interpersonally within contexts. Taking into account the above, when
referring to the context of the use of language, the student will be able to put into practice
what he learns when studying a second language as long as he knows the context, can

transmit and understand the message being transmitted. (p. 223)

During the project implementation, communicative ability contributed to improve the
students’ interpretation of the messages, and to reach agreements with their classmates to get a

better communication.
5.1.2 Communication skills

Communication skills are those that allows us to transmit and interpret messages and
negotiate meanings interpersonally within contexts. Taking into account the above, when referring
to the context of the use of language, the students will be able to put into practice what they learn
when studying a second language, as long as they know the context; therefore, they can transmit

and understand the message that is being shared.

e Macro skills of oral communication
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Make sure the tasks have a linguistic (language-based) objective and seize the opportunity

to help students to perceive and use the building blocks of language.
e Micro skills of oral communication
o Produce reduced forms of words and phrases.

o “Produce speech in natural constituents, inappropriate phrases, pause groups, breath

groups and sentences” (Rochmad, 2014, p. 22).

o Accomplish appropriately communicative functions according to situations,

participants and goals.

On the other hand, Brown (2015), in his principle 4, proposed appropriate feedback and
correction. Therefore, teachers must take advantage of their knowledge of English to inject the
kinds of corrective feedback that are appropriate for the moment. For this reason, during the
sessions that took place, the respective feedback was made for each student, as the activities were

carried out, correcting the errors that were presented in terms of pronunciation.
5.2 Legal
5.2.1 Basic Learning Rights of the Ministry of Education in sixth grade

In this project, learning objectives concerning to oral skills for sixth grade were applied.

These included:

e Oral skills: these allow to identify the key aspects in the development of the communicative
competence of the students in the foreign language and therefore, are defined through the

comprehension and expression.

e “Participation in a short conversation where name, age and basic information are provided

to teachers, friends and acquaintances” (Ministerio de Educacion, 2016, p. 14).

¢ Understanding and using familiar words and short phrases about routines, daily activities
and preferences. This, describing likes and dislikes; understanding instructions related to

class, school and community activities; and expressing the forementioned orally.
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5.2.2 Common European Framework of Reference

It was necessary to identify the English level in the oral skills proposed on the Common
European Framework of Reference, including the self-assessment grid, where the abilities or

competencies that the children have to develop in the Al level can be found:

e Oral skills: “Students interact in a simple way, and the other person is prepared to repeat

or rephrase things at a slower rate of speech” (Garcia y Lujan, 2015, p. 113).
5.3 Pedagogical realization

Apply some kind of tools in the design of materials for the development of oral skills in
11-year-old students in the sixth grade of high school. This, based on the Common European
Framework of Reference; the Basic Learning Rights to the English language in Colombia; the
micro and macro skills recommended by Brown (2015) on Teaching by principles: an interactive
approach to language pedagogy; and the use of technological tools combined with idiomatic
expressions. Also, the methodology used in the classroom revolves around the process of orality
that students have to develop as English classes progress. Finally, as for the realization of the
didactic material, it was carried out through interactive didactic units, using TBL and the lexical

approach as teaching methodologies.
5.3.1 Tasked Based Learning (TBL)

Baralt and Morcillo (2017) pointed out that TBL is a pedagogical framework to teach a
second language. TBL implies to teach, learn and assess through tasks; not isolated grammar
forms. Therefore, it is necessary to do a diagnostic test, so the teacher can identify difficulties,
needs and social contexts of the students, with the purpose to use them in the development of the
learning process. According to the authors, it is very important that teachers determine what is the
best methodology to teach, according to the students’ context. In this way, the teacher can
implement the tasks and set up the learners to perform the tasks successfully through the use of

the TBL.

Taking into account the previous information, teachers have to use differents

methodologies with the purpose to identify aspects to improve in their students’ social interactions,
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depending on the context. In addition, TBL has a communicative purpose, which is to motivate
learners to create a meaning system. But different learners use different language forms to fulfill
the goal, that consist of students interact among them. That’s the reason why it was create of a
task-based oriented course includes paying attention to the steps or components of a lesson that
contains a task, incluiding an objective which should helped to student improve her/his oral skills

at the same time other skills that has student (Rozati, 2014).

Besides, for the development of this didactic material, the lexical approach was taken into
account as another strategy, so students can improve their orality and comprehension of the English
language, while combining it with technological tools and idiomatic expressions. However, like

the rubric, it is important to indicate the concept of this didactic strategy.
5.3.2 Lexical approach

According to Lewis (1997), lexical approach is based on the idea that language is made up
of other structural elements besides what we traditionally think of as grammar. Lewis (1997) made
us aware of the importance of vocabulary when learning a language. For this, some tools such as
chunks, lexical awareness, must be implemented to improve the oral skills, as well as some other.
In this approach, students can be conscious and use their mistakes, this is key for language
acquisition; through this methodology, teachers could help students to be more conscious about
learning vocabulary and its correct pronunciation; and, as the learning process progresses during

the project’s implementation, they can correct their mistakes.
5.3.3. Natural approach

One of the main ingredients from a good learning is the input, because it gives a reference
about language, in this case, through input, student can understand language when he/she is outside
classroom and interact in real context. This input allows using natural approach to adopt a variety
of situations taking into account the following elements: foreign language, mother tongue, contexts
as schools, family, bilingual contexts, which students can interact with different aspects of the
language, because that can be modified to deal with their different learning styles and cognitive

styles. Input and natural approach need some tools or methodologies that support them.
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Simply, acquiring a language is “picking it up”, developing ability in a language by using
it in natural communicative situations. Adults don’t usually do it quite as well as children,
but it appears that language acquisition is the central, most important means for gaining

linguistic skills even for an adult. (Krasen & Terrell, 1998, p. 18).

Krashen & Terrell (1998) point out, children have a fast cognitive process, because when
they are learning a language use examples in their daily situations, first they learn language in
context, then they will acquire grammar knowledge. If teachers want to their students acquire
language, should select or do a filter that includes a positive learning environment, orientation with
respect students anxiety and select correct words which allow understand better the language. In
this case as mentioned on the previous paragraph, the natural approach and input need some tools
or methodologies, in this project, it was included idiomatic expressions which represent an
important aspect of every culture, besides they contribute to the development of oral skills in a
natural way. Also there are some principles of the natural approach which helped to the

development of some activities.

5.3.3.1.Principles of natural approach

According to Kransen & Terrell (1998) there are four principles to apply in a correct way,

such as third principle which consists on:

That the course syllabus should have communicative goals, this means that the focus of
each classroom activity is organized by topic, not grammatical structure. This, a possible
goal maybe to learn to communicate about trips the students have taken or to be able too
order a meal in a restaurant. Practice of specific grammatical structures is not focused on
these activities. Our claim is that grammar will be effectively acquired if goals are
communicative ironically, if goals are grammatical, some grammar will be learned and

very little acquire. (p. 21).

As pointed by Krasen & Terrell (1998), it is important to determinate the classes’ topics,
but the most important is to determinate communicative goals, for that reason every module on the
didactic material has a communicative objective, because through them, students can improve their

oral skills, combining with idiomatic expressions, because every module has topics proposed by
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students, and through these topics teacher can motivated students. On the other hand, when
teenagers learn idiomatic expressions with natural approach method, students can interact in a real
context. However, grammatical structures are important in every language, but taking into account

natural approach, students learn of an inductive way the grammar.

Additionally, in the fourth principle of the natural approach, which it depends on the
activities done in classes, allowing students encourage their opinions, ideas, feelings, emotions,

wishes and express them in an adequate way.
Furthermore, this project it was applied the following four principle:

Activities done in the classroom aimed at acquisition must foster a lowring of the affective
filter of the students. Activities in the classroom focus at all times on topics which are
interesting and relevant to the students and encourage them to express their ideas, opinions,

desires, emotions and feelings. (Krasen & Terrell, 1998, p. 21)

This contribution indicates, if students can participate of their own learning is easier to
understand the language, due to, when they have motivation by teacher and they can choose the
topics, it can determine how each student learns and in what they are thinking, these aspects belong
to an affective filter that allows knowing their abilities developing them, with the purpose to

achieve using learned vocabulary in their daily situations.
5.3.4. Communicative language teaching

As the natural approach method, communicative language teaching is a good alternative to
teachers that desires to change their teaching way, in orther to practice the language because those

activities using students vocabulary promote practice in real situations.
Light & Spada (1999: 172) define CLT such as:

CLT is based on the premise that successful language learning involves not only a
knowledge of the structures and forms of the language, but also the functions and purposes
that a language serves in different communicative settings. This approach to teaching
emphasizes the communication of meaning over the practice and manipulation of

grammatical forms.
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Communicative competence can identify students” grammar, sociocultural discourse and
strategies for the learning, modifying, which can expand their vocabulary and acquire
conversational experiences. Besides, CLT involves not only a knowledge of the structures and
forms, at the same time, purposes that contribute to interaction and creative with the students.
Moreover, this method indicates the activities that involve real communication promotes learning,
for that reason, during development of this project, the activities were combined with idiomatic
expressions which give the opportunity to interact in the language in a natural, taking into account

their daily situations.
5.3.5. Idiomatic expressions

These are needed to know a more colloquial vocabulary that allows students to
communicate in a more naturally, more serenely way; if they can communicate with greater

familiarity, they will have a better understanding of the language. For Vannini (1978):

Language as communication from a social point of view is a means aimed at the expansion
of knowledge and a close relationship with others. Language, from a universal aspect,
enables the individual to make a greater contribution to society through the development
of his or her critical-comparative capacities for better knowledge and the stimulation of his

or her creative potential. (p. 4)

Language expressions allow students to communicate more expressively, hence the
importance of implementing expressions in our teaching-learning areas. This, because every
language is full of customs and peculiarities that relate to its history; and it is through
communication that, over the years, we have been able to know these customs and peculiarities,
so that we can understand them. Similarly, Vannini (1978) indicated that education is the
fundamental form of socialization and, therefore, of communication. This way, teachers must
provide the space for students to communicate from a social point, and that is better than idiomatic

expressions for the expansion of knowledge, through natural interaction with others.
5.3.6. Feedback

One of the main difficulties that teachers have is innovating through the learnings

assessment; this project used the feedback, because, according to Alvarez (2008), teachers can:
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e Encourage active students’ participations in their learning.
e Consider their results to adapt teaching.
e Promote that students know how to evaluate themselves.

e Rely on the recognition of the influence it exerts on motivation and students' self-

esteem, which, in turn, influence their learning.

Notably, feedback gives student perceptions, which can be used as a tool in the learning
improvement. This can be appreciated, because they can participate in the learning process and, if
necessary, do the adjustments for the activities proposed by the teacher, considering their own

learning styles.

Another methodology that was implemented in this project were the technological tools. It
should be noted that technology is a relevant topic, and it can help to improve student’s
achievement and promote school performance. At the same time, Abril y Acosta (2015) said that
technology provides students with empowerment in the strengthening of the foreign language,
since they understand how to use such tools to search for information; and it is even better if they
can combine this information with the acquisition of a new language. For this, the tool that was
implemented was Google Classroom, since it allows the student to carry out the activities and

obtain the feedback from the teacher.
6. Need identification

The learning of English has increased, bringing with it better scholarship opportunities in
universities and a greater job demand. But, in Colombia, learning a second language is not very

relevant for educational institutions.!

Considering the above, the number of students who have a B1 level is low. This forces

some learners to take English classes in different places than their own school. Because of the

! (Nufiez et al., 2019). A study conducted by Fedesarrollo in 2019, showed that students have a low level of

English in the public schools of Bogota; it has to be that Bogota concentrates the lowest proportion of students in

levels B1 and B1+ (6.1 %), while 41.4 % reaches a level Al.
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above, there is concern about the high demand for bilingual professionals and the limited
opportunities to learn a second language. For this reason, the process must be carried out
appropriately, and it must be supported by different teaching strategies or methodologies. Also, in
the present investigation, it proposes some strategies, such as the use of digital tools (Google
Classroom among other applications) combined with the use of idiomatic expressions through
modules that contain language-based tasks; lexical approach, with the purpose to improve oral

skills for the English language in 11-year-old students in the sixth grade of high school; etc.
6.3. Student profile

The population was conformed by four 11-year-old students in the sixth grade of high
school, who participated in the extension English course program offered by Spanish and English
academic program on Saturdays. They are studying English because they are interested on learning

new things, and they also want to improve their level for the main subject.
7.  Exploration of the difficulty

One of the strategies to teach languages is the didactic material proposed in this project,
which is based on a diagnostic examination that was carried out on four students of public schools
that took the English course at Antonio Narifio University, to verify their knowledge on English.
Additionally, an evaluation section was designed to validate which items have greater difficulties
in terms of oral ability, I order to improve them. This diagnostic test showed that students have a
low level of English and little language vocabulary; due to these aspects, they did not have a strong
participation; for that reason, it is better to talk about something they know. Buisdn and Marin
(2001) stated that the diagnostic test is “a process that tries to describe, classify, predict and explain
the behavior of a subject within the school setting (p. 65). This was taken into account to determine
the difficulties that students had in the diagnostic test of the project, which included personal
information questions to know if they understood how to answer with simple information.

Therefore, the diagnosis determined that students do not have strong bases in the language.

In addition to the diagnostic test, an evaluation rubric was designed, which will help to
validate if the diagnostic test found those difficulties that do not allow the student to develop oral

skills adequately. The diagnostic test and assessment rubric are based on the A1 level competences
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stated on the Basic Learning Rights by the Ministry of Education, since they do not suggest a
specific order to learn and students feel free regarding this. According to the Basic Learning Rights
by the Ministry of Education (2016): “In as much as, students can participate in simple and short
conversations, in which it provides information about themselves, about other people, places and
events that are familiar for them. For this, students use simple phrases and sentences previously
memorized” (p. 10). Also, students can give secondary ideas or explanations, formulating simple

phrases and sentences.
7.3. Diagnostic structure

The diagnostic test consists on answering some questions about basic personal information.
These were based on the A1 level stablished in the document presented by the Common European

Framework of Reference for Languages. These are the following:
1. What's your name?
2. How old are you?
3. Where are you from?
4. When were you born?
5. Where were you born?
6. What is your favorite movie? Why?
7. What is your most important possession?

8. What is your favorite sport? Why?
7.4. Evaluation rubric and input diagnostic assessment
7.4.3. Input diagnostic assessment

The diagnostic test aims to obtain information about the entry situation of the individual,
in which knowledge and abilities are considered as necessities to start with successful new learning
processes. “Diagnosis is an X-ray that will facilitate meaningful learning and relevance, since part

of the knowledge of the previous situation and the attitudes and expectations of the students”
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(Santos, 1995, p. 109). The purpose of knowing the students’ situation is to diagnose if each student
has bases on the language, which are not solid; this keeps students from developing naturally: they

are afraid of being wrong about the pronunciation of words.
7.4.4. Evaluation rubric

First, it seems necessary to clarify what is meant by a heading. In a broad sense, it is
identified with any evaluation pattern, preferably closed (checklist or scale). Strictly speaking, it
is assimilated to a valuation matrix that incorporates one axis with the criteria for the execution of
a task, and another one, as well as a scale, with inner boxes full of text (not blank, as is happens
with scales for the evaluator to indicate the degree of acquisition of each criterion). Therefore,
each box in Table 1 describes the type of execution that would be worthy for such scale (Cano,
2015). The results of the diagnostic test are then systematized, taking into account the criteria

mentioned in the evaluation section.

Although students in the diagnostic test did not show excellent results, it was possible to
determine that none liked to participate. For this reason, the teacher decided to integrate the effort
to participate in the evaluation, because that way they felt the confidence to do it naturally, without
the imposition of the teacher to respond. On the other hand, for the teaching materials, the Google
Classroom platform was used to carry out the classes through modules that contained lexical tasks
and TBL. These methodologies helped students to participate in their learning and their use of
idiomatic expressions for a more natural communication; this way, they played a fundamental part
as a constructivist methodology in the teaching and learning processes for the English course in

the Antonio Narifio University.
7.4.5. Results of diagnostic test and assessment rubric

According to Santos (1994), assessment is a dialogue, an understanding, the improving of
the learning process. Therefore, it is mportant to make an input diagnostic test and an output
diagnostic test, with the purpose to know the student’s starting situation, and whether the strategies
used by the teacher really help to improve the difficulties. Santos (1994) said that the diagnostic
test is the guideline provided to the teacher to select the strategies that will help strengthen the

students’ skills to get a meaningful learning process.
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Input assessment rubric
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Criteria Excellent Fair (2 points) Acceptable (1 point)
(3 points)

Vocabulary The student knows The student knows The student knows few
many words, because some words; the words, using a limited
they incorporate new speech is vocabulary.
vocabulary. comprehensible.

Pronunciation The student has an The student has some The student has many
excellent mispronunciations; mispronunciations and this
pronunciation, however, the speech is prevents the
without any comprehensible. comprehensibility.
pronunciation errors.

Grammar The student wuses The student sometimes The student doesn’t apply
correctly implements any grammatical structures,
grammatical grammatical structures as present continuous,
structures as present as present continuous present simple and past
continuous, present and present simple in simple, and doesn’t use
simple and past their oral productions.  connectors.
simple in oral
productions.

Effort The student always The student sometimes The student doesn’t show
participation  participates in participates in classes. interest on participating in
classes. classes.

Evaluation 12 points 8 points 4 Points

criteria

Note. This rubric was designed by the author taking into account the scale of the Common European Framework of

Reference for Languages and the Basic Learning Rights by the Ministry of Education, which determined what and

how students were evaluated.

The assessment section was designed to assess the level of orality of the student.

Table 2

Language proficiency criteria table

Range

Punctuation

Observation

Range 1: (good)

From 10 to 12 points

The student has a good command.

Range 2: (fair)

From 5 to 8 points

The student has a good command,

but needs to improve some aspects.

Range 3: (acceptable)

From 4 to 7 points

The

student doesn’t have

a

command for the English language,
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and they don’t know any

information about the language.

Note. There were different criteria to determine the domain that the student had in the language. In addition, ranges

were presented while considering the score for each student during the diagnostic test.

This criteria aimed to determine the domains that the student had in the language. These
references allowed to establish guidelines to design the diagnostic test and the assessment rubric.
One of the goals was to join a short conversation to say their name, age and basic information
about their teachers, friends and family, besides some other requests, as well as to provide
clarification on how names and unknown words are spelled (Ministerio de Educacion, 2016).
According to the forementioned, this rubric can confirm how the student started, and whether they

achieved the development of their oral ability during the execution of the project.
7.5. Results first diagnostic test

Table 3

Diagnostic test - student 1. Results found in the first assessment for the first student

Criteria Acceptable (1 point) Fair (2 points)  Excellent (3 points)
Vocabulary X
Pronunciation X
Grammar X
Effort participation X

Note. This table shows the rubric assessment for the first student, and how was his process during the development of

the project in the first part.

Figure 1
Results found in the first diagnostic test for the first student

Diagnostic test - Student 1

[N

: H H

Vocabulary Pronunciation Grammar Effort participation

B Acceptable (1 point) M Fair (2 points) Excellent (3 points)
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Note. The graphic represents the previous knowledges and beginning abilities that students presented in the input

diagnostic test; this, taking into account criterias like vocabulary, pronunciation, grammar, effort participation.

It started with the analysis of the first student diagnostic test; he got a range between fair
and acceptable, since it could be analyzed: he didn’t have a basic command for the English
language. Besides, he handled some grammatical structures; but, during the test, he was not very
clear when answering the questions asked by the teacher to determine the level of comprehension
and oral ability of the student. In the same way, it was necessary to use translation, although there
were questions that the student could not understand, not even with the examples that were used

to contextualize it.

At the same time, in the figure 1 was analyzed that the student had some bases on the
language, which allowed him to have a good development during the didactic material execution,
and it was easier for him to perform better than his classmates; this, because he interacts in English

with his family.

Table 4

Diagnostic test - student 2. Results found in the first assessment for the second student

Criteria Acceptable (1 point) Fair (2 points) Excellent (3 points)
Vocabulary X
Pronunciation X
Grammar X
Effort participation X

Note. This table presents the rubric assessment for the first student, and how was their process during the development

of the project in the first part.

Figure 2
Results found in the first diagnostic test for the second student
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Diagnostic test - Student 2

2,5

2
1,5

1
S hnon

0

Vocabulary Pronunciation Grammar Effort participation
M Acceptable (1 point)  ®Fair (2 points) Excellent (3 points)

Note. In this part, there can be found previous difficulties that the second student presented in the first diagnostic test,

considering his vocabulary, pronunciation, grammar and effort participation.

The next step was to analyze the evaluation of the second student, which determined that
he presents difficulties in terms of pronunciation and vocalization for some words. The student in
question did not pronounce the consonant » correctly in English, neither did he in Spanish; hence,
since this last is his mother language, it was already difficult for him. Additionally, he did not
understand most of the questions and preferred to speak in Spanish; so, the teacher decided to
practice pronunciation several times, and the student memorized some words, but did not answer
the questions correctly. Besides the diagnosis of the second student, it was observed that he did
not have very strong foundations in the language, which prevented him from participating actively
at the beginning. Taking into account the student’s difficulty with the vocalization of some letters
(t/1/s/), the teacher decided to investigate about this; during the research, it was determined that he
had a dislalia, and according to Barros and Flores (1974), “dislalia is a primary disruption of the

articularion of some phonemes, which difficult the learning of new words” (p. 501).

Table 5

Diagnostic test - student 3. Results found in the first assessment for the third student

Criteria Acceptable (1 point) Fair (2 points) Excellent (3 points)
Vocabulary X
Pronunciation X
Grammar X
Effort participation X

Note. In this part, it is found the input assessment for the third student, which shows that the results were not favorable,

because they did not have good pronunciation and did not know several of the words that were pronounced.
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Figure 3
Results found in the first diagnostic test for the third student

Diagnostic test - Student 3

2,5

2
1,5

1
0,5 I

0

Vocabulary Pronunciation Grammar Effort participation
M Acceptable (1 point) M Fair (2 points) Excellent (3 points)

Note. This picture shows the results found in the input assessment for the third student. Also, there are some criteria

that were evaluated in the first diagnostic test.

Subsequently, in the assessment of the third student, she did not know as much vocabulary
as the previous students; at the same time, in her oral ability, she did not know how to answer the
questions in the diagnostic test. Besides, she did not show interest to participate. That caused the
teacher to ask the student the reason why she did not want to continue participating, and she
answered that she was nervous about the possibility of making a mistake or mispronouncing words

that she did not know.

Table 6

Diagnostic test - student 4. Results found in the first assessment for the fourth student

Criteria Acceptable (1 point) Fair (2 points) Excellent (3 points)
Vocabulary X
Pronunciation X
Grammar X
Effort participation X

Note. This tables shows the input assessment for the third student, which indicates that they had a good developing

during the first diagnostic test, but it is necessary to improve some aspects.
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Figure 4

Results found in the first assessment for the fourth student

Diagnostic test - Student 4

2,5

2
1,5
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0

Vocabulary Pronunciation Grammar Effort participation
B Acceptable (1 point) M Fair (2 points) Excellent (3 points)

Note. This figure shows previous difficulties that the fourth student presented in the first diagnostic test, including his

vocabulary, pronunciation, grammar and effort participation.

On the other hand, in the diagnostic test for the fourth student, it was determined that he
likes the language, which facilitates learning; and he also knows some grammatical structures.
Although at the beginning he did not answer the questions, little by little he remembered how to
do it, with the help of some examples that contextualized the situations. In addition, his

participation was unlike other students’.

To conclude with this part, it was seen that students did not show excellent results in the
diagnostic test, and none liked to participate; for this reason, the teacher decided to integrate the
dimension effort to participate in the evaluation, so they could feel confident and could participate
naturally through collaborative activities, without the imposition of the teacher. In this case the
students initially presented some difficulties in their oral and grammar skills, such as

pronunciation, vocabulary, some grammatical structures.
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8.  Physical production of the material

The following is a description of the material in terms of content and structure; it is a guide
to log in. The material was divided into modules, which include didactic units that were made with
some idiomatic expressions, depending on the topic seen in class. The first topic that took place
was “I'm mad about cycling”, where students learned to express their likes and dislikes using

present continuous and present simple tenses.
8.3. Tutorial to log in

The platform used for the implementation of the project was Google Classroom, because
it has differents alternatives to interact with students. With this techonological tool, teachers can
create tasks, score and give feedback’s and comments, give instructions, promote conversations
among students, etc.; and students’ parents can know information about their learning process.

Below, there can be found the username and password used to log in the platform:

e Username: universidaduaningles@gmail.com

e Password: Uanl1234567

8.3.3. Steps to log in

¢ Go to the Google Chrome website and look for the Gmail option.
e Enter with the username and password previously indicated.
¢ Go to the G-suite and log into the Google Classroom.

e In the main screen of the course, “Let’s put our thinking caps on”, it can be seen

the website logo and the content.

e Then, it is possible to navigate between the differents modules of the website.
8.3.4. Platform’s content

e Module 1: “I'm mad about cycling!”
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Learning objective: students can learn to speak with daily situations using the present
continuos and the present simple. The goal is that students can interact among them in different

situations; more specifically, in a real context.

For this first unit, topics as superheroes and vocabulary about a comic were implemented;
for example, in the didactic unit, students matched the correct words about superheroes gadgets
and read some information about the first comic in the United States. This module was named this
way because of one student who likes to cycle; so, the author decided to include the student’s likes
as well as an idiomatic expression. If well, the first module didn’t include idiomatic expressions,

but it was a base for the learning process.

Feedback: every student received some comments about their pronunciation, and some
others did not understand tense structures; for that reason, the teacher used some examples to

reinforce the knowledge.
e Module 2: “That’s music to my ears!”

Learning objective: students can practice new vocabulary using idiomatic expresions with
body parts. This module is based on body parts, since students didn’t remember vocabulary about
this topic. There was included a review with idiomatic expressions, which talk about good or bad

expressions that people say when it is time to talk about another person, for example:

o Bad expression: “The walls ears”, which expresses when a person is very gossipy,

but it is a bad name to call somebody.

o Good expression: “I'm all ears”, that means that a person is listening when another

one is talking, that is, they’re attentive.

In this module, the communicative objective was that one can interact with their classmates

what or not should use in formal or informal contexts.

Feedback: this topic allowed students improve their vocabulary. Regarding the
pronunciation, the teacher gave some suggestions to correct pronunciation, and students used some

examples to understand better body expressions seen in class.

e Module 3: “I'm full of beans!*
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Learning objective: student talks about their favorite food using idiomatic expressions.

In the third module, the topic were food: teachers gave to students a funny vocabulary and
some idiomatic expressions, whose meanings are very different from what they want to express.

A clear example is the following:

o “I'min apickle”: this expression does reference to a person that has a problem, and

is a little worried for this situation.

Idiomatic expressions are important: if students have a specific context, they can
understand different words, because these have different vocabulary, which allow people interact
in a natural way. In this module, the student can find a didactic unit with activities to develop and

practice the vocabulary pronunciation.

Feedback: the teacher recordered the pronunciation of the words so that students could
memorize their pronunciation; however, some students practiced the pronunciation, while others

did not remember expressions; for this, teachers did a review about the topic.
e Module 4: “It’s not my cup of tea!”

Learning objective: students can tell about them using simple sentences. They can learn
different expressions to talk about themselves using simple sentences, for example: personal
information, the place where they live, their email or telephone number, with the purpose to give

personal information in a simple way. Another example are expressions like:

o To be keen on: this means someone who is very hobbyist to something: some sport,

some kind of music, some band or singer, etc.

Considering this, students improved their vocabulary as the course progressed. In every
class, it was explained to them that, if you make a mistake, you can continue; when we are learning
a new language, it is normal to feel fear, but the teachers role is to build confidence for their
students to participate in class: grammar is important, pronunciation is important; however, it is

the most important kind of support that teachers give to students.

Feedback: with the guide, students practiced new vocabulary about personal information;

nevertheless, there was a little interaction difficulty among them, but the teacher achieved to do a
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negotiation with them, and she talked to them about the importance that interacting with others

has.
e Module 5: “What’s up!”

Learning objective: students can say ‘“hello” and “goodbye” in different ways. To
strengthen the greetings and farewells seen in class, students should greet the teacher by using a
different expression each class. This type of activity allows students to develop their orality
naturally. On the other hand, the vocabulary seen in class can use to have a conversation with other

people.

In this part module, students could find a PowerPoint presentation with some idiomatic
expressions, and the mostly used greetings and farewells: what’s up, good day, good evening,
how'’s everything, etc. Also, there are some intructions about the interaction’s activity among the

students and the teacher.

Feedback: teachers gave some guides to correct the use of greetings. It depends on the

context and the need to express in a formal or informal way.
e Module 6: “The apple doesn't fall far from the three!”

Learning objective: students talk about their family, describing their hobbies, likes and

dislikes.

Continuing with the structure of the platform, the module 6 has a title: “The apple doesn’t

"’

fall far from the tree!”. This consists of a vocabulary about family and, on the platform, there are
support material and activity based on TBL, because it consists on talking about students” family
through a PowerPoint presentation. While the PowerPoint presentation helps them to have a more

user-friendly presentation, some students performed the presentation without needing a visual aid.

Feedback: students used a PowerPoint presentation to develop the activity: they had some

grammar and pronunciation mistakes, and the teacher reinforced these last.
e Module 7: “Teacher is racking my brain!”

Learning objective: students can interact with each other using idiomatic expressions

about school.
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In the seventh module, “Teacher is racking my brain!”, there is a vocabulary about school
and idiomatic expressions; furthermore, there are activities and videos about these topics. The
teacher used a movie to show this vocabulary, which was Harry Potter, and created a didactic unit
with the video. This activity was based on one of the students’ likes. Students must match with an

arrow pictures about school supplies with their right word.

Feedback: in this module, students were more conscious of their wrong pronunciation,
because they were using the WordReference platform, which allows to identify if the
pronunciation is right or wrong. Although students made some mistakes, they learned to use
platform while searching words. Additionally, they practiced new vocabulary; according to Willis

(1996):

[There are] three phases for teachers to plan for around a task: the pre-task phase, the task
cycle, and the language focus. In the pre-task phase, the teacher introduces the topic and
does activities to help learners activate prior knowledge or learn new useful words and
phrases. The teacher ensures that learners understand the instructions and what they will
have to show as their task outcome in the report stage. Next, the teacher transitions to the
task cycle. The task cycle is comprised of three components: the task itself, planning time,
and the report. During the task, learners perform the task individually, in pairs, or groups,

while the teacher acts as a monitor and provides support. (p. 114)

Taking into account what Willis (1996) proposed, this didactic material was elaborated
with the phases to plan tasks. Also, it was possible to determine that this material can help students
develop their oral ability in the language. Since the methodology used in this project included
idiomatic expressions combined with a technological tool as Google Classroom, these motivated

students to improve their ability and vocabulary about language.

Table 7

Final assessment rubric

Criteria Excellent Fair (2 points) Poor (1 point)
(3 points)
Vocabulary The student knows The student knows some The student knows few
many words, because words; the speech is words, using a limited

comprehensible. vocabulary.
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they incorporate new

vocabulary.

Pronunciation  The student has The student has some The student has many
excellent mispronunciations; mispronunciations,  which
pronunciation, without however, the speech is prevents the
any pronunciation comprehensible. comprehensibility.
erTors.

Grammar The student uses The student sometimes The student doesn’t apply
grammatical structures implements grammatical any grammatical structures
as present continuous, structures as present as  present  continuous,
present simple and past continuous, present simple present simple and past
simple correctly in the and past simple in their oral simple; and they don’t use
oral productions. productions. connectors.

Knowledge of The student knows The student knows three The student doesn’t know
idiomatic more than five idiomatic expressions and any idiomatic expressions.
expressions idiomatic expressions uses them in  their

and uses them most of conversations.
the time.
Effort The student always The student sometimes The student doesn’t show
participation  participates in classes participates in classes and interest on participating in
and does all does some extracurricular classes or extracurricular
extracurricular activities. activities.
activities.

Evaluation 12 points 8 points 4 points

criteria

Note. In this part, it can be found the final assessment rubric, which includes the use of idiomatic expressions, as well

as other criteria, to evaluate.

The assessment section was designed to study the final process. According to McCarthy

(2004), idiomatic expressions and their learning is an important part of any language, because they

are within most conversations. For that reason, the criteria about idiomatic expressions was

included in the final assessment rubric. Also, in the project final stage, another criterion was added,

this was the use of idiomatic expressions in language learning, since it allows the student to speak

in a natural way and to have a little more fluid interaction. Then, it can be seen the final assessment

rubric.
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8.4. Results final diagnostic test

Table 8

Final diagnostic test - student 1. Results found in the final assessment for the first student

Criteria Acceptable (1 point) Fair (2 points) Excellent (3 points)
Vocabulary
Pronunciation X
Grammar X
Effort participation X
Idiomatic expressions X

Note. This table shows the results of output assessment, including the new item, idiomatic expressions.

Figure 5

Results found in the final assessment for the first student

Final diagnostic test - Student 1
2,5

2

1,5

O' I
0

Vocabulary Pronunciation Grammar Effort participation Idiomatic
expressions
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[0,]

M Acceptable (1 point)  ®Fair (2 points) Excellent (3 points)

Note. In the figure, it can be found a barr graph with the final results for the first student regarding the output

evaluation, and it was included a criteria with idiomatic expressions.

It was determined that the student learned new vocabulary, practiced his pronunciation,
and learned more than two idiomatic expressions, which allowed him to have conversations with
his other classmates to participate in simple conversations. Besides, he improved his oral skills in
a simple way, because his pronunciation of some words got better, too. Obviously, it is necessary

more time to study the student’s interactions with people who use the language.
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Table 9

Final diagnostic test - student 2. Results found in the final assessment for the second student

Criteria Acceptable (1 point) Fair (2 points) Excellent (3 points)
Vocabulary X
Pronunciation X
Grammar X
Effort participation X
Idiomatic expressions X

Note. In this part, it can be found the final assessment rubric, which included idiomatic expressions as well as other

criteria to evaluate student number two.

Figure 6

Results found in the final assessment for the second student

Final diagnostic test - Student 2
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Vocabulary Pronunciation Grammar Effort Idiomatic
participation expressions
M Acceptable (1 poiint) ™ Fair (2 points) Excellent (3 points)

Note. This picture shows the final results for the second student according to the output evaluation.

In the second final diagnostic test, the student could not improve his pronunciation, because
he had more problems with his mother language and it was already difficult. With the purpose to
deal with the cognitive disruption explained in Table 4, it was necessary to see a repetition of the
words that implied a pronunciation difficulty. With the guidance, it was easier, and also when he

saw that other students did it, since he felt motivated to talk with them.

Table 10

Final diagnostic test - student 3. Results found in the final assessment for the third student



43

Criteria Acceptable (1 point) Fair (2 points) Excellent (3 points)
Vocabulary X
Pronunciation X
Grammar X
Effort participation X
Idiomatic expressions X

Note. In this case, the results of the implementation of the project for the third student are presented.

Figure 7
Results found in the final assessment for the third student

Final diagnostic test - Student 3

2,5

1,5
0,5
0

Vocabulary Pronunciation Grammar Effor participation Idiomatic
expressions

[ERN

B Acceptable (1 point) M Fair (2 points) M Excellent (3 points)
Note. This part shows general information about the learning process of student number three.

In this table, it can be seen that the student acquired new vocabulary and idiomatic
expressions. However, her pronunciation did not get better; but, with practice, she improved this
oral skill. Most of the time, she tried to do the exercises, but she didn’t have time, because she had
to do some other schools tasks. Nevertheless, the teacher would let her solve the exercises in class

and she would receive her feedback.

Table 11

Final diagnostic test - student 4. Results found in the final assessment for the fourth student
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Criteria Acceptable (1 point) Fair (2 points) Excellent (3 points)
Vocabulary X
Pronunciation X
Grammar X
Effort participation X
Idiomatic expressions X

Note. These are the results of the output assessment for the fourth student.

Figure 8

Results found in the final assessment for the fourth student

Final diagnostic test - Student 4

3,5
3
2,5
2
1,5
1
0,5
0
Vocabulary Pronunciation Grammar Effort Idiomatic
pronunciation expressions

B Acepptable (1 point)  EFsir (2 points)  m Exellent (3 points)

Note. In the figure, the final learning process of the fourth student regarding the output evaluation is presented, and it

was included a criteria with idiomatic expressions.

In the student’s diagnostic test number 4, he learned new idiomatic expressions and
vocabulary, which helped him to better understand the language. The student didn’t have as many
difficulties, because he had bases on the language, and he said to have experience with English,
because he had studied in others intitutions. This student had an excellent progress, as well as the
first student, who had a good participation in the activities and during the whole process of this

project.
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8.4.3. Results analysis

Despite the fact that the project time was short, students had good skills development due
to the implementation of the TBL approach; this way, they learned different words and the contexts
in which these should be used, since activities were focused on examples. Besides, the teacher
used the BLT methodology with the purpose of fomenting their communication skills; this, having
in mind that every learning objective in the modules had a communicative purpose, one of which
was that they could introduce themselves appropriately, and now they can. They are also able to
understand what another person is saying. Nevertheless, it is important to mention that students
did not participate in the first class, but in the next classes they were more eager to do so, and more
attentive. At the same time, with the idiomatic expressions, they have a chance to approach the

American culture.

This project also had into account students’ styles, learning, likes and dislikes, previous
knowledge, and feedback; the former, because the most important was to understand the language,
and the participation and personal development of the students were required to do so. It can be
said that all the process depends on teachers’ motivation, but every class also evaluated the
students’ participation: this determined if they understood the information given by the teacher.
To cut it short, through this proyect students could learn more vocabulary and improve their
pronunciation, mainly with the TBL approach combined with idiomatic expressions and

technological tools; this way, the teacher had a better chance to do their job.
9.  Material assessment
9.3. Assessment of the first peer evaluator

After the implementation of the project, the peer evaluators made an assessment. In this

part, there is a description of the first peer’s professional profile:

The first peer evaluator was Carlos Fernando Herrera Castiblanco. He has a Bachelor
Degree in Philology and Languages Teaching at Libre University, and a Master’s Degree in
Hispanic American Literature at Caro & Cuervo Institute. He also has experience in pedagogy and
education, language and human development in institutions as Libre University, La Gran

Colombia University, Minuto de Dios University Corporation, Antonio Narifio University,
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Colombian Autonoma University Foundation, Sinu University and Cordoba University. His

profile can be reviewed in this link (CVLAC):

https://scienti.minciencias.gov.co/cvlac/visualizador/generarCurriculoCv.do?cod_rh=000178855

8

uAN

teweTial,
Antonio Narifio

RUBRICA PARA LA EVALLACION DE MATERIAL DE ENSERANZA LUAN
EVALUACION PAR EXPERTO 1: Carlos Fernando Herrera Castiblanco
Evaldie de farma objetiva cada uno de kos siguientes aspectas. Tenga en cuenta que 1 es la valoracidn minima y 5 la maxima.
M contimuacin, se explican los descriptores para ks inter pretacion del puntaje obtenido.
5: Excelente (cumple con el aspecto evaluado)
4.5 - 4_9: Sobresaliente &l material debe ser ajustado en aspectos minimos)
35— 4.4: Aceptable (el material requiere de ajustes sustanciales)
1 - 3.4: No cumple oo 05 BSPECTNS Medueridos.

MOTA: 50 la evaluacidn tiene un promedio igual o inferior 2 3.4 se considera un material gue no cumple con los pardmetros de calided exigidos, por
I tanto, no se aceptsa para ser presentado a Comitd de Trabajos de Grado.

CATEGORIA DEL MATERIAL: BAaterial de ensefanea digital: LET'S PUT OUR THINKING
EWALLACION PARA DISERO DE MATERLALES DE ENSERANZA | caps oMl

El material presenta ampliamente el soparte de realizacidn

de pilotaje i situ. x
La estructura del material presenta contenidos de modo

secuencial gue permiten la apropiacidn del conocmignto y
su Fespectiva evaluatidn, o
San congrueentes los contenidos y la presentacidn del
raterial, x
La infermacidn ofrecida es relevante y de interds para la
poblacidn seleccionada. i
El material disefiada permite mejorar procesos de
aprendizaje. x

Se sugiere gue, en & encabezado de cada uno de los
Esta identilicad o cormectamente con: titulo, poblacidn a mddulos, se escriba también la poblacidn y el nivel:

guien va dirigido y drea disciplinar correspondiente. X Preteens Learmers Leval 1

Total valoracidn Contenida: 4.8
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FUNDAMENTACION PEDAGOGICA ) us = 0 S L
Presenta objetivos claros y coherentes en funcidn de fos
procesos de aprendizaje. X
Existe interrelacion de contenidos con nueva informacidn X

El material desarrollado permite al estudiante reflexionar

criticamenie sobre el nuevo conocimiento. X

El nuevo conocimiento permite el manejo de estrategias de

bisgueda e indagacion en el estudiante. ®
El componente |exico-semantico es eje transversal de la
propuesta; el énfasis en la adquisicidn de vocabulario es
prueba de ello. El material deja abierta fa posibilidad
interdisciplinar; un ejemplo de ello es el video de Harry
Potter. Todos estos son aspectos positivos, pero [a
transversalidad podria enriguecerse en una proxima etapa

El material permite transversalidad con otras asignaturas. X de implementacion o aplicacion de la propuesta.

Total valoracion Fundamentacion Pedagdgica: 4.8

DISERD. R i

La articulacion de diversos textos {icondcos, filmicos,
graficos, etc.) impactan favorablemente ¥ generan interés. X

Presenta las respectivas citacionas de textos, contenidos o

imagenes propias de derechos de autor. ®
Total valoracidn Disefio: 5.0
MATERIALES DIGITALES ¥ ENTORNOS VIRTUALES DE | 1] 2 | 3 | 4 | &

Instructivo: Se presenta un instructivo (video, manual) que
da cuenta detalladamente de los diferentes pasos para su X

ingreso, manejo y sus respectivas recomendaciones y
tecnicas en relacion con este tipo de a prendizaje.

Accesibilidad: El ingreso a ka pagina, blog, App, o plataforma
es de facil acceso. 5i es necesario una clave, esta es
recuperable mediante un procedimiento muy simple.
Funciona en cualquier equipo de computo, navegador, etc.. i
Mavegacitn: Los enlaces para la navegacion esta claramente
etiguetados, colocados consistentemente, y permiten al
lector desplazarse facilmente de una pagina a otras paginas
relacionadas (hacia delante y atras), y llevan al lector donde
&l o ella espara ir. El usuario no se pierde. i
Contenido: Toda la informacion provista por el estudiante
en ef sitio web es precisa y todos los requisitos de calidad
han sido cumplidos. X
Interactividad: Los OVA, App, Biog, Web, etc., manifiestan,
desde el disefio, diversidad de estrategias para facilitar la
interaccion dei estudiante con |z plataforma, los recursas y
ohjetos de aprendizaje, asi como con el tutor, los pares y
con los materiales educativos en general. X
Total valoracidn Materiales Digitales y Entornos virtuales
de aprendizaj 5.0

Mota evaluacidn final: 4.9

EVALUACION FINAL: 4.9

OBSERVACIOMNES (si considera necesario mencionar otras): [Felicitaciones! Este es un trabajo gue manifiesta una adecuada organizacion, claridad,
dedicacidn y ohjetividad. Existe coherencia entre los planteamientos de la propuesta y el material didactico presentado. La propuesta, en general,
es atorde con una evaluaddn formativa, gue es la que se espera que oriente la implementacion o aplicacion.

This peer pointed out that the project is a good material to teach a second language, since

it is organized, clear, dedicated and objective. Also, he gave some recommendations about items
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in the project; one of these suggestions was: “It is suggested that, in the heading of each of the
modules, also write the population and the level: preteen students level 1”. Therefore, in the
project’s next application, this suggestion is taken into account. Another suggestion was done
regarding the interdisciplinary component, so in the next application such aspect is improved with
other disciplines and new didactic units: Maths, Social Sciences, Biology, English, Philosophy,
etc. These were combined with other methodologies that allow teachers have more possibilities
with their students to improve their oral skills. Furthermore, it helps students to participate in their
learning, considering their likes and dislikes, life experiences, interactions with other cultures,

previous knowledges, styles learning, amog other factors.

The second peer evaluator was Sandra Milena Robayo Pefia. She has a Bachelor Degree in
Bilingual Education Teaching in English and Spanish at the Colombo American University
Institution, a Master in Education with Emphasis in Didactics of English at the Colombian
Externado University. She has more than 17 years of experience in the educational field; these,
with instutions like: Colombo American Centre, Colombian Catholic University, Santo Tomas
University, Manuela Beltran University, Ecci University, and Antonio Narifio University. Her
profile can be seen in the following link (CVLACO):
https://scienti.minciencias.gov.co/cvlac/visualizador/generarCurriculoCv.do?cod_rh=000184482

3
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RUBRFCA PARA LA EWVALUACION DE MATERIAL DE ENSERANZA LAN
EVALUACION PAR EXPERTO 2: SANDRA MILEMA ROBAYD PERA
Ewalie de forma objetiva cada uno de los siguientes acpectos. Tenga en cuenta gue 1 es la valoracidn minima y 5 la maxima.
A continuacion, se expliican los descriptores para la interpretacion del pentaje obtenido.
5: Excelente [cumple con el aspecto evaluado)
4.5 - £.9: Sobresaliente (el material debe ser ajustado en aspactos minimos)
3.5 4.4: Aceptable (& material requiers de ajustes sustanciales)
1—3.4: No cumple con los aspectos requeridaos.

MOTA: 5l la evaluacién tiens un gromedio igual o inferior 2 3.4 se considera un material qué no cumple con los pardmetros de calidad exigidos, por
lo tanto, o s acepia para ser presentado 3@ Comité de Trabafos de Grado.

CATEGORIA DEL MATERLIAL: Material de ensefianza digital: LET 5 PUT OUR THINKING
EVALUACION PARA DISERO DE BMATERIALES DE ENSERANZA | caps onl

El material presenta armpliamente el soporte de realizacidn
de pilotape In situ.

La esvructura del material presenta comenidos de modo
seceendial gue permiten la apropiacidn del conocimiento y
sU respectiva evaluacidn.

Los mbdulos tenan nombres muy interesantes que se
conectan entre si, pues wsan expresiones idiomaticas. Sin
embargo, ias temdticas entre modulos podrian
conectarse. Sugieno empiecen de bo mads sencilla a o gue
reprasenta un reto. Ejemplo: “Introducing yourseif™
deberia ser uno de bos primeros madulos.

San congruentes los contenidos y la presentacitn del
material.

Recommiendo usar una plantilla dnica para cada guia, ya
fue unes guias tienen bosdes y otras no. El tipo de letra
camiHa en cada una de elas. B diseflo debe ser
estandarizado.

La informacidn ofrecida es relevanie y de interds para la
poblacidn seleccionada.

Las tematicas de swperhéroes y pakiculas resultan
atraCtivas para la poblacion seleccionada.

El material disefiado permite mejorar procesos de
aprendizage.

Ea sugiere implementar una seccidn de autoevalbeacidn
“seif-assessment” asi el estudiante tendra la opcidn de
evaluar su progid proceso.

Estd identificado cormectamente con: titwlo, poblackin a
quien «a dirgido ¥ drea disciplingr cormespondisnte.

La poblacidn no es especificada en el material.

Total valorecidn ©

4.2

Presenta objetives claros y coherantes en funcidn de los
procesas de aprendizaje.

Para el tipo de poblackdn & objEtvo debe redactarse de
forma cora y simple. Asi mismo, se sugiers resalte en la
plataforma Google classroom.

Existe interrelaciin de contenidos con nueva informacidn

Debe extstir transician entre madulos. Se sugiers crear
una actividad que dé past & otro modulo o WMoeversa wuna
actividad que inicie reciclando el vocabulario o tematcas
vistas en middulos anteriores.

El material desarrollado permite al estudiante reflexionar
criticamente sobre el nuevo conockmiento.

5e pueden mejorar las actividades para que hos
estudizntes tengan la oportunidad de crear y reflexionar.

El nuewo condaCimiento permite el manejo de estrategias de
bisqueda e indagacion en el estudiante.

El material de gulas no muestra estrategias de
aprendizaje especificas, es decir, si una actividad es de
escuchar (listening) se debe determinar la estrategia de
aprendizaje guee se practicard. Ejemplo, listening for
specific information etc.

El material permite transversalidad con otras asignaturas.

El material incluye diferentes tematicas que podrian
USEFSE en obras asignaturas. Sin embargo, el enfoque ¥
tipo de actividad debe cambiarse para que pueda ser
implementado.

Tatal valoracidn Fundamentacitn Pedapdgica:

34
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..‘m o '--'L : 1‘}‘ 3 4 sl. B
La articulachin de diversos texos [iodnicos, filmicos, La seleccitn de temas y contenidos es atractiva para el
graficos, etc.) impactan favorablemente ¥ generan interds, ] tipo de poblacitn,

Es importante citar las imagenes y videos que se usen.
Prasenta las respectivas citaciones de textos, contenidos o Sugiers shutterstock para descangar imdgenes que no
imdganes propias de derechos de autor. % necesitan sar Citas.
Tatal valoratidn Disefo: 35

Instructivg: Se presenta wn instructivo (video, manual) gie
da cuenta detalladamente de los diferentas pasas para su
ingreso, manejo y sus respectivas recomendaciones y
técnicas en relacidn con este tipo de aprendizaje. ®
Accesibdlidad: £l ingreso a la pagina, blog, App, o plataforma
es de fach acceso. 5ies necesario una clave, esta gs
recuperable mediante un procedimiento muy simple.

Funciona en cualguler equipo de cdmputo, navegador efc... X

Navegaciin: Los enlaces para La navegaciin estd claramente

etiquetados, colocados conskstentementa, y permiten al La navegacidn es clara. Sin embargo, recomiendo usar
lactor desglazarse faciimente de una pagina a otras paginas plantiflas tanto para presentaciones y guias. Cada una de
relacionadas {hacia delante y atrds), y lievan al lector donde ellas tiene un disefio diferente y no da la sensacidn de

&l o ella espera ir. El usuario no se pierde. ¥ perteneces @ una misma leccidan.

Contenido: Toda la Informacidn provista por el estudiante
en el sitiy web es precisa y todos los requisitos de calidad
han sido cumplidos. =
Imteractividad: La OWA, App, Blog, Web, etc. manifiesta
desde el disefin, diversidad de estrategias para facilitar la
interacchin ded estudiante con fa plataforma, los recursos
objetos de aprendizaje, asi como con el tutor, los pares y
con los materiales educativos en general. ®
Total valorscidn Materiales Digitalas y Entormos wirteales
de aprendizaje 4.4

Nota evaluackbn final 3.8

DBSERVACIONES (5i consifiera necesario mencionar oiras):

Lina Corredor |a idea de usar expresiones idiomaticas coma foco en el disefio y entefianza de Inglés como lengua extranjers, es una idea innovadora
y capta la atencidn de los estudiantes. Es necesario estandarizar [as plantiflas al diseflar guias de aprendizaje, y2 que se evidencia wso de diferentes
fuentes y diseflos en ellas. Debes citar videos e imagenes, se recomienda usar shutterstock para descargar imdgenes gratuitas. Es indispensable
especificar la estrategia de aprendizaje que se rabaja.

The suggestions made by the second peer evaluator will be taken into account and applied
to the material in another opportunity, since she indicated that it is necessary to make some
adjustments regarding the design of the didactic units, due to the fact that these have the same
structure and student could get confused. The purpose is to continue with the project and apply it
in educational contexts; therefore, the adjustments will depend on the needs of students for their
oral skills. Moreover, navigating on the page is simple, however the patterns used for presentations
and guides must change to a similar design; and activities can improve so students can interact
more with their classmates and other subjects: Math, Social Sciences, Natural Sciences, etc.
Finally, the origin of pictures and videos used in the project is identified in the platform, by

suggestion of the peer evaluator.
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After the suggestions and advices for the project are analyzed, students can practice and
improve in a fun and appropriate way, allowing the interaction with different technological tools.
On the other hand, teacher Sandra indicated that it is important to implement a self-evaluation so
the student has the chance to share their opinion about their own process; it can include an

assessment to evaluate the activities, the teacher intervention, and the thematics seen in the class.
10. Conclusions and recommendations
10.3. Conclusions

After the analysis of the project's results and assessment, it was concluded that every
student who participated in the project had different difficulties in their oral skills, grammar,
vocabulary and pronunciation; as well as different ways to assimilate the language. Considering
these aspects, and in order to improve students’ difficulties, certain methodologies were
implemented, such as TBL, lexical approach, micro and macro skills (Brown, 2015), technological
tools (Google Classroom, Worksheets, Edpuzzle, Genially, Prezi) and different idiomatic
expressions; these last, depending on the vocabulary seen in class, which contributed to
communicate and interact naturally. Besides, through this material, teachers have to follow several
steps to perform the topics in a dynamic way; for that reason, this material is a good tool to teach
languages, but it is important to consider the recommendations given by the peers evaluators, in
order to achieve better results. At last, after studying the comments, the methodology and the
results, the conclusions that refer to the tools used to obtain the final results are presented; these

are favorable.
10.3.3. Conclusions regarding the implemented methodology

e Taking into account the interdisciplinariety in the learning and teaching process of
a foreign language, some methodologies can be combined with other subjects,
because they facilitate the interaction with different situations. Besides, students
learn new vocabulary and new grammar structures and, at the same time, they
improve their oral skills by getting confidence.

e The lexical approach in the teaching process helps teachers to follow a structured

process; this methodology has some useful phases to prepare topics for the classes.
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In order to improve students” communicative skills, this project took into account
micro and macro skills by Brown (2015), since these allow students to receive and
interpret messages in a correct way during the learning process; this helps them to
understand the context where communication takes place, depending on the
speaking context.

It is important to design a self-assessment that lets students know their development
during the learning process. Also, self-assessment can identify some difficulties or
doubts that students have, but, out of fear or shame to the comments of their

classmates, they don’t do them.

10.3.4. Conclusions regarding the technological tools used

The technological tool implemented in the project was Google Classroom, because,
according to Ferndndez (2020) “this platform allows teachers and students can
manage the classroom in a collaborative way using the internet” (par. 3).
Furthermore, with this platform, the teacher created documents and shared
information about idiomatic expressions through didactic units, and students
received their feedback with the comments that the teacher sent. In other words,
this platform was an excellent option, due to its flexibility.

Besides this platform, there are others than can be used for the development of the
project, like Genially (creative presentations, using infographs, creative pictures
and video-performances); Liveworksheets, which, according with Alvarez (2020),
is used to: “digitalize activities in a fun way, design cards in many formats, perform
a wide variety of activities: multiple selection, matching, choosing from a list, etc.”
(par. 4).

Through these technological tools, the teacher perfomed their classess in a dynamic
way, and it helped students to have a flexible and collaborative learning process,

while improving their oral skills and communicative competence.
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10.3.5. Conclusions regarding the results

e With the implementation of the project, students acquired more confidence; this,
since they reinforced their vocabulary and improved their participation along with
the evolution of the project.

e [t is essential that the student participates, as this contributes to have a significant
learning process. This could be verified when the teacher asked about topics that
students would like to see in the course; this was interesting to them, because it is
easier to learn when it comes to aspects that they can assimilate.

¢ Although the students did not have time to develop the didactic units, they did not
feel some sort of inflexibility from the teacher, since she gave them feedback on
each session. Therefore, it is important to negotiate with them, so they can feel safe.

e The implemented project aimed to structure classes with a better presentation; in
every didactic unit, there were different activities that allowed students to prepare
themselves for the next class. However, some students did not have time to do the
activities; but the teacher was flexible in this aspect, because they had to facilitate

the learning process and the educational practice.
10.4. Recommendations

e Implement a self-assessment, so students can know their learning process.
According to Arias et al. (2012), “self-assessment is essential because student
makes informed decisions about actions to self-regulate, that is, improve his/her
strengths and overcome the difficulties, on the other hand, the teacher regulates
herself with pedagogical actions to overcome difficulties and reinforce sucessess in

learning” (p. 106).

Considering the forementioned, students can participate in the learning process in a
conscious way, because the teacher can optimize the time and contribute to reinforce other abilities
and knowledges in class. On the other hand, it is possible to implement a co-evaluation to

contribute with the cooperative work in the classroom.
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e Implement similar patterns to the didactic units, so students don’t get confused with
every activity. It is important to clarify that the didactic unit represents a way for
the teacher to impart knwoledge; for this, every topic should interrelate all the
elements that contribute with the learning process. As a result, the design of the
didactic unit would give an added value to the teaching provided by the teacher.

e Consider to use topics that students like, according to their ages, learning styles,
difficulties and abilities; this could reinforce their vocabulary and complement
other skills.

e Have in mind that Google Classroom requires to know the level and learning

objectives; therefore, students can also know about these aspects.
10.4.3. Other recommendations

This project would not have been possible without the participation of the students in the
implementation process, as well as the peer experts in the assessment process. According to the
previous recommendations, idiomatic expressions should be combined with technological tools:
the first allow to generate more pleasant and natural conversations, and they are recommended
with the didactic material to teach other subjects in English and, thus, increase the students'
approach to the foreign language. Although the time was short, this project helped students not
only to improve their oral skills, but also to have the ability to interact while solving situations that
could arise in their daily lives, so they could work on their communicative competence, which

contributes to understanding different contexts.
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EFL MATERIAL TO IMPROVE ORAL SKILLS
THROUGH THE USE OF IDIOMATIC EXPRESSIONS

IN PRETEENS LEARNERS

I am Lina Corredor, a

student Bachelor's

Degree in Spanish and
English Teaching.

This material is part of my
degree project, and it is |
explained in it.

The present material was designed to
improve oral skills naturally in
preteens learners, through the use of
idiomatic expressions. To understand
this better, Mc. Carthy (2002) points
out that idiomatic expressions and
their learning is an important part of
any language learning, due to, they
are within most conversations of a
native of a foreign language.

This course was part of the Extension
program of B.A Spanish and English
at Antonio Narino University and was
taken by four students between 10
and 11 years old on Saturdays from
8:00 a.m. to 10:00 a.m. during the
period of February to May, 2021.

LEARNING
INTERACTION
CREATIVITY

Dear Peer evaluator,

In this tutorial you can find the
steps to log in on the Google
Classroom course, with the
purpose that you know the
teaching material, the
methodology and the evaluation
of the course designed by me
called:: LET'S PUT OUR THINKING
CAPS ON!

1. To explain through this tutorial,
the specific steps to log in to the
course.

2. To know the content and
methodology which was carried
out in the course.

3. To evaluate the course through
the rubric set up by the Faculty of
Education.
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LET'S PUT OUR THINKING CAPS ON!

You are the protagonist of your own learning!

TUTORIAL

STEP 1: STEP 2:

Go to the Google Enter with the follow username:
Chrome website and
look for the Gmail universidaduaningles@gmail.com
option. Password: Uan1234567
When you are in

the course: Let's

LTS PUTOUR THINKIG CAPS 00 oo o0 TS i R

You are the pratagenistof your own learting! e “:::;g:‘*

Go to the G-Suite and log
hmtnw

4 (o =
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LET'S PUT OUR THINKING CAPS ON!

You are the protagonist of your own learning!

TUTORIAL

&

MODULE 1: I'M MAD ABOUT
CYCLING!

Learning objective:

Student can learn to
speak daily situations
using present
continuous and
present simple tenses.

\2
I'r

MODULE 4: IT'S NOT MY CUP
OF TEA!

Learning objective:

Student can tell
about his/her using
simple sentences.

MODULE 2: THAT S MUSICTO MODULE 3: I'M FULL OF BEANS!

MY EARS!
Learning objective:

Student can practice
new vocabulary using
idiomatic
expressions with the
body parts.

MODULE 5: WHAT 'S UP!

Leaming objective:
Student can say
hello and goodbye in
different ways.

MODULE 7: TEARCHER IS
RACKING MY BRAIN!

ill Learning objective:

each other using

expressions about
school.

Learning objective:

Student talks about
his/her favorite
food using
idiomatic
expressions.

g E

’ 1

MODULE 6: THE APPLE
DOESN'T FALL FAR FROM
THE TREE!

Learning objective:

Student can talk
about his/her family
describing their
hobbies, likes and
dislikes.




