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Resumen

Esta investigacion presenta la propuesta del disefio, implementacion y evaluacion de un
material didactico digital, en este caso un entorno virtual de aprendizaje denominado Pre-
ICFES Digital Tool basado en la metodologia B-learning flexible la cual, combina tanto el
aprendizaje de manera virtual como el asesoramiento y las clases presenciales guiadas por
un docente o tutor. Este material esta enfocado en el fortalecimiento de las competencias
evaluadas en las pruebas SABER 11 y busca familiarizar a los estudiantes con los
diferentes tipos de preguntas especificas del modulo de Inglés, asi como, brindar consejos

que puedan ser tiles antes de la realizacion de este tipo de examen.

Palabras clave: Material didactico digital; Pre-SABER; Entorno virtual de aprendizaje; B-

learning; Pruebas SABER 11.



Abstract

This research proposes the design, implementation, and assesment of a digital educational
resource using the flexible B-learning methodology. The material combines virtual
learning, counseling, and face-to-face classes guided by a teacher or tutor. This material is
aimed at strengthening the competencies evaluated in the English module of the SABER
11 test. It also seeks to familiarize students with the different types of questions as well as

to provide useful guidelines for taking the test.

Keywords: Digital teaching material; PracticeSABER tests; Virtual learning environment;

B-learning; SABER 11 test.



1. Introduction

Through the design and implementation of a-digital didactic material, this research project
sought to contribute to the strengthening of the competencies evaluated in the English
module of the SABER 11 test for a group of high school students at the Guimarc Institute,
a local school in Bosa. This research took considered the analysis conducted in 2021 by
the Center for Research, Innovation and Technological Development Oriented to
Academic Management (CEINFES), which found that between 2016 and 2020 average
scores on the SABER tests experienced a significant drop, going from 260 to 250 points.
The CEINFES” study also found that English was the subject where Colombian students
scored the lowest. This is worrisome considering that the Colombian government has
implemented multiple educational programs to strengthen the learning of English as a
foreign language, including the national bilingualism program. Although this is a
multidimensional problem, one of the factors associated with low performance is the lack
of familiarity that students have with test questions. As such, this research project sought
to create a virtual learning environment in which students could practice all types of
questions presented/assessed in the English module of the SABER 11 test (formerly

known as ICFES test).



2. ldentification of the Need

This project was formulated in response to the issue of low performance in the English module
of the SABER 11 test among high scholars between 2016 and 2020. Similarly, this research was
informed by the analysis conducted in 2021 by the Center for Research, Innovation and
Technological Development Oriented to Academic Management (CEINFES), and the Ministry
of Education, which revealed a decline in the performance in the SABER 11 tests. For instance,
findings indicated that while performance in areas such as critical reading and mathematics
reached levels just above the mean (52.39 and 51.29 respectively), performance in social
sciences, natural sciences, and English was below average (48.48 points for social sciences,
48.46 for natural sciences with 48.46, and 47.41 points for English). From the data, it is evident
that English was the subject with the lowest performance in the SABER tests between 2016 and
2020 in the Colombian context. Another finding from the CEINFES” analysis is the decrease in
the number of students who took the SABER 2020 tests. Precisely, 49,218 students did not take

the exam, probably due to the Covid 19 crisis.

In addition, this project is aimed at the students of Guimarc High School, where a Bilingualism
project is being carried out in collaboration with a company called Pro Bilingual, with the
objective that in 5 years the students will obtain a B2 in the SABER 11 test at the end of their
schooling. Also, in the institution there are reinforcement classes in the English area on Sundays
with a company called Pythagoras. Within the bilingualism program, a PRE ICFES was
projected and it was there where the proposal and this material was presented to the Guimarc’s

English teacher as well as to the rector of the school who gave their approval to carry out the



interventions, since this project was in harmony with what was projected in the bilingualism
program. Thus, the platform test was conducted with 14 students, 7 of 11A and 7 of 11B courses,
who are about to take the SABER 11 test and agreed to participate voluntarily because they

wanted to prepare themselves in an extra way for the state test.

Furthermore, this research proposes the design and implementation of an English Foreign
Language (EFL) digital tool to improve English competencies, exclusively focused on the
SABER test. This tool seeks to provide a platform that allows students who are close to taking
this test to practice with SABER-type questions and receive feedback on each of them.
Therefore, this project aims at the creation of a web portal entitled “PRE-ICFES DIGITAL
TOOL” to help students practice for SABER 11 English exam questions. The tool is composed
of two modules. The first module encompasses general information about the test and tips to
guide students in the completion of the English module. This will help students familiarize
themselves with the ICFES components, methodology, and types of questions that are assessed
in the the SABER 11 test for the English module. Similarly, the platform will help students
overcome issues such as managing time and anxiety because many students arrive without
having had previous experience with this kind of test. The second module contains the different
types of practice questions that are assessed in the SABER test for English. This platform seeks
to benefit students who are about to take this exam by providing a space in which they can
practice for free and obtain feedback without having to go anywhere; the only requirement is to

have an Internet connection.



3. Exploration of Difficulty

In the Decree 1290 of 2009, the Ministry of National Education (MEN in Spanish) established
that students in the last year of high school have to take a standardized test called SABER 11,
which assesses student’s cognitive and know-how skills in certain knowledge areas. Obtaining
good results in this test is of great importance because it increases the chances of admission to
higher education and it is a requirement to access public universities. This research centers on the
results of the SABER 11 test between the period 2016 - 2020 because research on this area
suggests a decline in the performance during those years. For example, when examining the
results obtained by 2,778,454 students belonging to 67,558 schools that took the SABER 11 test
between 2016 and 2020, it was found that the average global score in 2016 was 260 points, while
in 2020 it was 250, revealing a 10-point drop. Similarly, in 2017 the global score was 257 points,
and, in 2018, it was 252; and, in 2019, it was 248. In addition to the decline in performance,
2020 marked a significant decrease in the number of students who took the test about 2019. As
such, in 2020, 49,218 students did not take the exam, a decrease of 8.7%. Nascent research in
this field pinpoints the effects of the pandemic not only on school attendance but on student
motivation as well. Examining the results across subjects, English has been the subject that over
multiple years has registered the lowest scores on the SABER 11 test, with an average score of
47.41 points. Thus, this project seeks to help students strengthen their learning of the different
English skills evaluated in the SABER 11 test by creating a virtual environment that allows them

to familiarize with this type of exam.



4. Contextual and Pedagogical Framework

The concept of Virtual Learning Environments (VLE) was a fundamental aspect to take into
consideration for the design and implementation of this digital tool. It is important to define
some terms that highlight the most relevant characteristics that make up these learning
environments. For example, Turoff, Harasim, Hiltz and Teles (1995) affirm that a VLE is a
teaching and learning environment inserted in a system of communication mediated by a
computer where students learn together not in one place, in the ordinary sense, but in a shared

space, a "cyberspace”.

Similarly, UNESCO (1998) in its world report on education states that:

Virtual Learning Environments constitute a new form of educational technology
that offer a complex series of opportunities and tasks to educational institutions
around the world, the virtual learning environment defines as an interactive
computer program of a pedagogical nature that has an integrated communication
capacity, this means, that it is associated with New Technologies. UNESCO

(1998)

In accordance with the previous postulates:

EVA is “a space to teach and produce learning, it is an environment that is
pedagogically modeled for that purpose, with different components such as the
spaces of the platform, activities and materials seek to generate learning, which is
enriched by interaction within the learning community. This interaction is

mediated by computer tools”. (Silva, 2011, p. 77)



Bearing in mind that this project focused on the creation of a digital platform that allows 11"
grade students to practice SABER-type questions associated with the English module, it was
necessary to identify what a virtual learning environment (VLE) is and what conditions are
necessary for its implementation. The rationale for this is that it can influence students” learning,
which is precisely what Pulkkinen & Ruotsalainen (1998), and Salinas (2005) talk about relation

to the importance of interdisciplinary perspectives:

For a (VLE) to take place in learning it must have the following components:
Model and pedagogical functions (learning activities, teaching situations, learning
materials, support, and tutoring, evaluation, among others). The appropriate
technologies (the selected tools are related to the pedagogical model).
Organizational and institutional framework: (space, calendar and community

management). (Pulkkinen and Ruotsalainen, 1998; Salinas, 2005)

With this in place, we can say that Virtual Learning Environments are spaces generated from
virtuality in which the ideal conditions are created for the individual to appropriate new
knowledge, experiences, and elements that generate processes of analysis and reflection through
technology. Therefore, educators, when creating learning environments, must ensure that these
are effective so that both teachers and students can work together to co-construct knowledge,
skills, and learning outcomes related to a particular topic. This research project refers to the

SABER 11 test for the English module.

As we have seen in the previous definitions, Virtual Learning Environments are online spaces
pedagogically modeled with the purpose of teaching and producing learning through the

interaction of the teacher and the community of students mediated by technology. Using virtual



tools allows the teacher to develop flexible materials and to focus on the specific content areas of
grade 11", Hence, this type of platform can be used both as an additional resource for the
teaching and learning of English in grade 11" or as an interactive course to prepare for the

SABER test in the English module.

Some of the benefits that this platform may have on the SABER 11 test for the English module
are the flexibility of schedules, access to materials, and collaboration. Regarding schedules, this
platform allows students to complete the work at their own pace and continue with their learning
process not only in class, but also outside if they have Internet access). In relation to accessing
materials, the platform houses all the drills and test questions. This entails that students do not
have to print materials, which makes it appealing from a financial point of view. In addition, the
platform can help students become familiar with the structure of the test and the competencies
that will be evaluated. In terms of collaboration, one of the greatest benefits of this type of virtual
learning environment is the possibility of dialogue and exchange of ideas based on the in-class
work performed by the students. One key component of this platform is that it will provide
students with an assistant case manager to solve questions and to interact with other students

through spaces such as forums, meetings, classes (virtual or face-to-face,) and consultancies.

4.1. What is Assessed in the English Module?

According to the SABER Pro 2016-2 English Module Orientation Guide, the English module
assesses the competence to communicate effectively in English. This competence is aligned with
the European framework which allows examinees to be classified into the following four
performance levels Al, A2, B1, and B2. In the first level, Al, students can understand and use

simple sentences to satisfy needs of an immediate type, for example, to introduce oneself and



provide basic personal information. In A2, students understand and use simple sentences that
address exchanges about everyday topics such as basic information about themselves and their
families, places of interest and occupations. Students are also able to describe simple aspects of
his past and his environment. In Level B1, students are able to understand the main points of
simple texts in the English language in the standard form that address known topics such as
study, work, or leisure. In addition, students can describe experiences, wishes, aspirations as well
as briefly justify opinions and plans. Additionally, students can produce simple texts in the
English language about topics of interest or family. In Level B2, students can understand the
main ideas of complex texts that deal with abstract topics and even if they are of a technical
nature within his specialty;-and can interact with native speakers fluently without effort on the
part of the interlocutor. Finally, students can produce clear texts that deal with various topics and

defend their position on general topics indicating the pros and cons.

4.2. Module Structure

The module developed for this project contains 45 questions to be answered in one hour. The
questions are organized in 7 parts. The first part talks about the pragmatic knowledge of students
through the recognition of the communicative purpose of an advertisement and the place where
they may find it, according to that specific purpose. To do this, students find five advertisements
and must decide in which place it would be more likely to find this type of advertisement. In
each question, there are three options, A, B, or C, one of which students must mark on their
answer sheet. The second part assesses students’ lexical knowledge, which allows them to
understand a series of descriptions that relate to them to a list of words. In this part, students find

a list of eight words classified from A to H. Each of the options describes one of the eight words



and the student must find the relationship between the two and mark the correct letter (A to H)

on their answer sheet.

In the third part, students are evaluated on their communicative knowledge. In this part, students
have to choose the most appropriate intervention that an interlocutor X would face when asked
something or engaged in a conversation by an interlocutor Y. The above is related to the
relevance of the language used in particular situations recreated in small conversations. As such,
in this part students find five short conversations that they must complete by selecting the correct
answer from the three options, A, B or C, on their answer sheet. The fourth part is based on a
text, whereby student’s grammatical knowledge is evaluated by choosing the most appropriate
words and completing the text. To do this, they must read the text with the spaces, and in each
space they must select the correct word among the three (3) options, A, B or C, on their answer
sheet. In the fifth part, which is completed in a text, students must do a literal reading
comprehension exercise, making use of the paraphrasing included in each of the answer options
corresponding to each question. Students must select the correct answer for each question among
three choices, A, B, or C, on their answer sheet. In the sixth part, which is based on a text,
students must do an inferential reading process, so that among different questions they find
questions about the author's intention and the general and aspects of the text to be highlighted.
Students must select the correct answer, for each question, among four options, A, B, C or D, on
their answer sheet. In the seventh and last part, which is completed from a text, students are
assessed on their knowledge of both grammar and vocabulary by choosing the most appropriate
words to complete it. To do this, they must read the text with the spaces, and in each space, they

must select the correct word from the four options, A, B, C, D on their answer sheet.
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5. Related Pedagogical Contexts

This project builds on different studies that analyze the effect of alternative learning
methodologies for the teaching and learning of English. For example, an important research
study that is related to this project is entitled “B-learning as a methodological strategy to improve
the teaching-learning process of English students of the blended modality of the specialized
department of languages of the Technical University of Ambato” conducted by Elsa Herndndez
Chérrez in 2014 from the Complutense University of Madrid, Spain. The purpose of this study
was to identify the incidence of the “B-learning model” in the academic performance of the
students who participated in the experience, as well as the level of satisfaction of the students
and teachers who participated in the B-learning training process. A quantitative and qualitative
methodology was used, through student statistical tests, questionnaires, and interviews, to
understand the training process that was done with 433 university students. One of the
conclusions of this study was that the “B-learning model” adopted has allowed innovations in the
teaching-learning process of English in the modality semi-face-to-face. This has enhanced
training and learning, the study suggests, as well as increased levels of satisfaction among
teachers and students, particularly in terms of participation, interaction, and communication. As
for the limitations, the author highlights the need for continuous teacher training, allocating more
time for the activities, as well as the need to create a "Technical Didactic Pedagogical Support

Center" to guide teachers and students in this field, and the training activities.

The aforementioned study is important for the present project because it applied Information and
Communications Technolgy (ICT) as a didactic strategy in the teaching of English as a foreign

language to analyze student performance. It is important to highlight that the present study
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employed a qualitative approach for the creation and implementation of a didactic digital

resource.

Another article that is related to the present project is entitled “Development of reading
comprehension strategies for the high school Icfes (Supérate) tests, eleventh grade” by Alejandro
Toro Criollo and Rosana Ramirez Toro 2019. The purpose of this study was to design a reading
comprehension strategy that could improve the performance in the analysis of texts in English
among high school students and to assess the effectiveness of the training in the performance of
the students. The study was carried out with a group of 11™ graders from the Santa Teresa de
Jesus school from the city of Armenia, Quindio. Using a pre-test assessment method, the authors
identified that participants had low levels of comprehension of texts in English. The pre-test was
used to design a reading comprehension strategy to strengthen students” reading and reading
comprehension skills, followed by a training course in the type of questions that appear in the
SABER 11 test. A post-test was used to measure the performance of the students after having

completed the training in reading strategies.

This article is relevant for this project because it touches upon similar research elements such as
its focus on the SABER tests for the English module, the target population (aimed at 11™-grade
students), and the research design, which consisted of performing a diagnostic test first,
implementing strategies to improve English skills, and conducting a post-test to assess the

effectiveness of the intervention.
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6. Overall Objective

Strengthen the skills evaluated in the English module on the SABER 11 test through the

application of a virtual learning environment.

6.1 Specific Objectives

6.1.1 Identify the levels of difficulty that students may have when completing each part of the
English module in the SABER 11 test.

6.1.2 Provide high school students with an interactive tool to practice SABER 11-type
questions in the English module.

6.1.3 Assess the effectiveness of the virtual learning environment designed for this project.

7. Legal and Policy Framework

In this section we will discuss the legal and policy frameworks that were used to understand
how English is taught within the school curricula in Colombia. This project considered the
following laws and decrees:

a) Law 1324, which gives the Colombian Institute for Educational Evaluation (ICFES) the
power to evaluate, through standardized external exams, the training offered in the
educational service at different levels. It also establishes that the Ministry of National

Education (MEN) defines what must be evaluated in these exams.



b)

d)
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Decree 1290 of 2009 enacted by the Ministry of Education. This law declares that
students in the last year of high school must complete a test (SABER 11) to assess their
competencies in different knowledge areas. The test is also used as an instrument to
monitor the quality of education provided throughout schools in the country and it is used
for admission to the higher education system.

Notion of competencies according to the MEN. The Ministry of Education (2006) defines
competencies as “knowing how to do in context” or “knowing how to do in specific
situations that require the creative, flexible and responsible application of knowledge,
skills and attitudes™ (p.12), a concept that encompasses not only knowing how to do but
also knowing how to be. Likewise, UNESCO considers the concept of competence as a
pillar of curricular development and the stimulation of the processes of change that occur
in education. For example, Cecilia Braslavsky defines competences as “the development
of complex capacities that enable students to think and act in various domains”
(Extracted from the UNESCO page:

http://www.ibe.unesco.org/es/comunidades/comunidaddepractica-cop/approach-by-

competences.html )

The English Test, by order of the Ministry of National Education. Since 2007, the
teachings of English at the school level as well as its mechanisms for assessment were
adjusted to include the guidelines outlined in the Project of Bilingual Education. This
project contemplates the adaptation of the Common European Framework for the
teaching and assessment of English at the elementary and secondary education levels.
This international framework has been adapted by the Ministry of Education of Colombia

with the purpose to set forth a benchmark so that cross-country comparative assessments


http://www.ibe.unesco.org/es/comunidades/comunidaddepractica-cop/approach-by-competences.html
http://www.ibe.unesco.org/es/comunidades/comunidaddepractica-cop/approach-by-competences.html
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can be completed. This framework offers a series of levels that allow the classification of
students according to their level of performance in the English language. It considers six

levels, namely: Al, A2, B1, B2, C1, and C2.

8. Methodological Design

The methodology that was carried out for the completion of this project is known as hybrid
methodology, B-learning, or Blended Learning. Currently, there is a methodology or approach to
teaching and learning called Blended Learning (BL), also known as hybrid learning, which
consists of the integration of in-person teaching and the use of new technologies such as virtual
platforms, the Internet, and everything that cyberspace offers. As stated by Khan (2005), BL is a
combination of learners’ needs, technological feasibility, and teacher instruction in class. This
combination creates an environment that favors learning because it takes the best of both the

instruction that takes place in the classroom and the benefits that ICTs offer.

8.1. Typologies of B-learning

Graham (2006), Graham, (2013), Henrie and Gibbons (2014), Horn and Staker (2011), Salinas,
Pérez, Darder, Orell and Negre (2008), and Staker and Horn (2012), provide typologies or
models of B-learning that respond to distribution criteria of the activities between the face-to-
face and distance environment or areas of implementation, which provide current patterns of use

of B-learning in education.
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Taking as reference Horn and Staker (2011) and Graham et al. (2014), the combination of media
distribution modalities, the combination of didactic methods, or the combination of face-to-face
instruction with online instruction encompass B-learning. From these, different groups of B-
learning models can emerge, as follows:

8.1.1. Rotation. Students rotate between learning modalities either following a fixed or an
unfixed sequence at the discretion of the teacher. Rotations include online learning, while others
may entail group activities, projects, individual tutorials. This rotation can be of different types:
8.1.2. Class or site rotation. The student rotates through several of these activities within the

same class, one of which is online learning. All students go through all activities.

8.1.3. Laboratory rotation. Laboratory for online learning is included in the rotation and the

class for other types of activities.

8.1.4. Flipped classroom. Here the rotation is between practices or projects guided by the
teacher face-to-face (during school hours) and access to the content and resources of the subject

distributed online (predominantly from home) and outside of school hours.

8.1.5. Single rotation. The teacher (or an algorithm) organizes the work program. Not all

students go through each of the sites or each modality.

8.2. Flexible model. It is characterized by the fact that most of the time student access the
proposed lessons through the internet and can move completely through the curriculum using
personalized modules with the help of an online tutor. The instructor supports the process

through work groups, projects, and tutorials.
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8.2.1. Flexible. This modality focuses on online learning, which is the backbone of the training
process, even directing students to do offline activities. Students change modality in a

personalized way. They may have more or less face-to-face support and may lead to:

8.2.2. A la carte model. Students take one or more courses entirely online with a remote teacher
and at the same time continue to have experiences in an institution in person. They can take the
courses online, either in the same institution in person or outside of it. These are course-by-
course experiences.

8.2.3. The fourth version of hybrid learning. It is a virtual enriched learning in which the
student is involved full time in online activities with regular meetings with the tutor in order to

present exams and tutorials. Learners rarely attend the institution.

This project focused on the flexible modality because it is more adapted to the current context
and needs of the student population. Similarly, given that over the past two years education
worldwide was delivered through ICT it is possible that students are more versed in the use of

technological platforms for education, hence making the learning curve faster.

9. Digital Production

To carry out this project, the goal was to create an EVA or virtual learning environment (see the
contextual and pedagogical framework section) through the Wix.com page. This page has two
sections. The first section encompasses the structure of the test, which provides general
information about the test as well as tips for taking it such as time management, anxiety control

trips, among others. It also has a forum for solving general questions about the test. The second
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section, which is called English module of the SABER 11 test, contains information about the
skills that are assessed in the test, examples of all the types of questions that appear in the
SABER 11 test for the English component, and tips for getting started. Each question has
multiple answers and a short explanation for the correct answers. Thus, if students fail a
question, they will be prompted to a review box that will inform them not only about what the
correct answer is, but the rationale behind it. Likewise, a forum was created for students to post
any questions or doubts that may arise during the practice rounds. Other students can participate

in the forum as well as the principal investigator.

Two platforms were used to carry out this project: Teachable and Quizizz. While teachable was
used for the creation of the course (general information and tips for taking the exam), Quizizz
was utilized to complete all the questions of the SABER 11 test for the English component. The
rationale for this is that these two platforms are free of charge and provide friendly user

experience.

9.1. Steps to log in

In what follows, | will explain the different steps needed to access the platforms and the test

questions. To begin with, students must create an account in Techable.

Here you can find the direct link to the official page: https://teachable.com/

Click on Join for free


https://teachable.com/

18

& > C @& teachable.com & a @« &0 e H

teach:able Features v Pricing Blog Examples About Resources v Login

)

Build a
knowledge
business that
lasts

From online courses to digital downloads and
ecommerce tools for simple selling—the future of
the creator economy is Teachable.

Enter your email
Your email here

Figure 1. Teachable Homepage

Complete the following information then click on the | agree to the Terms of Use and Privacy

Policy and Create an Account buttons

& C @& sso.teachable.com/secure/teachable_accounts/sign_up B =
Get started with Teachable
Join more than 100,000 creators who've zold aver $1 billion in courses and coaching.

Full Name

This field is reguired

Email Address
Password

Confirm Password

magree to the Terms of Use and Privacy Policy

Create Account

Figure 2. Get Started with Teachable
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After creating the account, users will be prompted to fill out a Tell us a little more about yourself

section. To facilitate this process, users can select the following answers and then click on next.

Tell us a little more about yourself
Your answers will help us build an experience to match your needs,

Areyou a business owner?

‘ Mo, just exploring w ‘

| primarily identify as a:

‘ Something else ~ ‘

Please tell us mare

Which topicis most relevant to your business or content?

‘ Acadernics & languages w ‘

What category best describes wour business stage?

‘ I'm not a business ~ ‘

Are you already teaching an online course?

‘ I'm just getting started sharing my knowledge w ‘

What is the size of your audience? [email list, social media followers, subscribers, et

‘ Mo one wet w ‘

MNead

Figure 3. Information about your Interests
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After creating the account, a confirmation email will be sent to the newly registered users. Users

should click on the confirm your email button.

teach:able

Confirm your email

Figure 4. Confirm your Email to Teachable

Once you have confirmed your email, you will be prompted to the platform. Please look for your
name in the lower left-hand side corner of the screen and click on the three dots and then click on

log out.



mez Mendoza s

Get started fast

o

A Get more from your Teachable account

A

i ). Customize your
k Mame your school g Customizey
{ domain
Tell your audience about your schoal Create a custom URL s your
with a descriptive name. audience can get to your school
easily.

Edit school name

nity

Set up your landing

Teachable Profile Create a course
A e g
faglet Establish your online presence and Startwarking on your first course in
collect el leads to warm up your just a few simple steps.
business.
Create 5 course

What would you like to do?

Welcome to Teachable, Edgar Gomez Mendoza

Upgrade now

You're currently on a free plan. Unlock additional features and benefits on a paid plan.

/> Setupyour brand
Make your schoal your own by

picking design fants and colar
themes to reflect your brand

Edit site themes

%
Set uj ments
| e

Set up your payments on Teachable
50 you're all set to get paid. Hell

Set up payments

Figure 5. Welcome to your Teachable Account

21

After this you will receive a message via email confirming your teachable account from teacher

Carolina Gomez inviting you to join the course.

@ Carolina Goémez... 7
parami v

Pre- ICFES digital tool

Confirm your
email address

Figure 6. Teacher's Email to Join the Course



When confirming your email address to start the course, the following statement will appear on
the screen, asking you to enter your password, which is the one you previously entered when

creating the Teachable account in the first step.

gital tool
chable.com

Pre- ICFES digital tool

Set a Password

Im the: future, you can use this account to access
Pre- ICFES digital tool

e darieT23agmail.com

Eull Marm.

Edgar Gamez Mendoza

This field Is required

Figure 7. First Access to the Course
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After entering your password and clicking on continue, you will be able to access the course for

the first time.

Pre- ICFES digital too

Pre- ICFES English module-

digital tool
0% COMPLETE

Next Lesson
General advice for carrying out the
test.

Understanding the structure of

the ICFES test. A
0 /1 complete
e - ... owm

Figure 8. Pre-ICFES English Module Digital Tool Homepage

The steps explained above must only be completed to register and enter the course for the first

time.

Once students are already registered, they must only click on the following link:
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https://carolina-gomez-mendoza-s-school.teachable.com/p/pre-icfes-digital-

tool?preview=logged in

This link will take students to the following page. Here, students must click on Pre-ICFES digital

tool or on login.

& > C @ carolina-gomez-mendoza-s-school.teachable.com /p/pre-icfes-digital-tool?preview=logged_in & 2 % » 0O o :

Pre- ICFES digital tool Login

=

Example Banner

Showcase your collise or coachil ncement, or big feature. Use an eye-
catching subheader ur audience more context.

[Set a button action]

Figure 9. Pre-ICFES Digital Tool Log in

The student will log in to the platform with the email and password of his/her Teachable account.


https://carolina-gomez-mendoza-s-school.teachable.com/p/pre-icfes-digital-tool?preview=logged_in
https://carolina-gomez-mendoza-s-school.teachable.com/p/pre-icfes-digital-tool?preview=logged_in
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&« C @ ssoteachable.com/secure/1371162/identityAogin/password - % 2 % » 00 :
Pre- ICFES digital tool
Login
Ermail

This field is required

Password

This field is required

[ Remember Me Forgot Password

@ Pre- ICFES digital tool

Figure 10. Pre- ICFES Digital Tool Identity/log in and Password

Once the student has logged in to the platform, he/she will be able to access the different sections

of the English module.

& > C @ carolina-gomez-mendoza-s-school.teachable.com/courses/enrolled/18593757 Q 2 % &0 o E

Understanding the structure of the ICFES test.: 1/1
General advice for carrying out
the test.

‘«‘mmlmmu

Understanding the structure of the ICFES test.

0/1complete 0% COMPLETE

I ) General advice for carrying out the test, m

English Module Carolina Gémez
2 Mendoza

0/1complete

Figure 11. Course Homepage
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& > C @ crolina-gomez-mendoza-s-school.teachable.com /courses/enrolled/18583757 e =2 4+ » 0O e i

Haz clic para retroceder una pagina o pulsa unos segundas para ver el historial s *
‘ P pegina o p El P ~ Carolina Gémez
0/ 1 complete Mendoza

(O "ermsten and cpeccup for the Englen macle Stort
- Hello dear students.
My name Is Caraina Gémez Mendoza, | sm studying
for 4 degree In Spanich 20 Englieh 31 the Antonio
Practke questions Narifs el be al
~

013 complete
thls course. Any question or concerns that your have

letme know.
Final Exam

I hope that in this course you can find useful
Information that will faclltate the completion of the

Type of questions part 1 English module of the ICFES test.

Type of questions part 2
: Tesch onine wih teach:able

Type of questions part 3
Type af questions part 4

Type of cuestions part &

Type of questions part &

@

&

Type of questions part 7

o 0O 0O 0O 0O O O 0 O

Diagnostic test

Figure 12. Course Content

Students will be able to complete the sections on Understanding the structure of the ICFES
test: 1/ 1 General tips for taking the test and Specific information and tips for the English

module by clicking on start. At the end of this activity you will be able to leave a comment.

To take the Quizzis contained in the practice questions sections, students must create a Quizizz

account with the same email address they registered in their Teachable account.

9.2. How to Create a Quizizz Account?

The first step is to click on the following link:

https://quizizz.com/admin



https://quizizz.com/admin

and go to login “iniciar sesion” .

& c & quizizz.com/admin

Quizizz

i, L0 ’
¢ % W

Matematicas Inglés Estudios sociales

iCres tus propios examenas!

c e« 00 :

Q Intraducir codigo @

(Qué vas a ensefiar hoy?

-

-
-

Idiomas

Participa en viva o 3in sincronizacién ton

sy preguntas de encuestas

Explorar

Elige entre millones de contenida creadn por profes ores

Q. Buscar cualquier tema

Ciencias Informatica  Ed profesional  Artes creativas  Salud y Ed Fisica

Plantillas Ver mas >
Q i [+ * Lad
Explarar Biblioteca Crear Informes Clases

Figure 13. Quizizz Homepage

The second step is to choose the email address. This email address must be the same as the

one used on the Teachable's account

Quizizz

Iniciar sesidn en Quizizz

& Continuar con Google

B Continuar con Microsoft

f Continuar con Facebook

B4 Continuar con email

éNetieres cuenta?  Registrarse

Figure 14. Email Address
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G Iniciar sesion con Google

©

Iniciar sesion

Ira Quizizz

~ Correo electronico o teléfono

¢Has olvidado tu corre o electrdnico?

Figure 15. Email Address to Log in Quizizz

Fara continuar, primero debes verificar tu identidad

Ingresa tu contrasefia

[[] Mostrar contrasefia

iOlvidaste la contrasefia? Siguiente

Figure 16. Quizizz Password
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The third step is to choose “escuela” (school)

Quizizz

Unete a un juego

iDonde estas usando Quizizz?

o
% Y = -L:.:iv

Trabajar Uso personal

K12 o Universidad Corperative o sin fines de Amigos y familia
lucre

Figure 17. Select the Reason to use Quizizz

The fourth step is to choose “estudiante” (student)

Quizizz

Unete a un juego

Estoy usando Quizizz como

un estudiante un profesor un administrador
Fars participar en instruir, invelucrar y evaluar entrenador de instruccién,
sctividades divertidas en el & mis alumnos curriculo o lider escolar

aula

Figure 18. User Profile on Quizizz
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In the fifth step students must fill in the blanks with their date of birth

Quizizz

Unete a un juego

Por favor complete su fecha de nacimiento

Darse de slte como slumnao. ;Mo eres estudiante?

Julio v 7 - 1994 -

Figure 19. Personal Data — Date of Birth

Once students have created the account on the Quizizz website, they can access the course by

clicking on the following link: https://carolina-gomez-mendoza-s-school.teachable.com/p/pre-

icfes-digital-tool?preview=logged in

Then, they must log in with their teachable username and password and take practice tests by
clicking on the “Type questions” option that they wish. There they will find a link that will direct

them to the test and an access code that only be valid for few days.

Once in the course click on Start, in any of the practical questions.


https://carolina-gomez-mendoza-s-school.teachable.com/p/pre-icfes-digital-tool?preview=logged_in
https://carolina-gomez-mendoza-s-school.teachable.com/p/pre-icfes-digital-tool?preview=logged_in

< C @ crolina-gomez-mendoza-s-school.teachable.com/courses/enrollect/18593757 =2 v & 0O o

[ Haz clic para retroceder una pégina o pulsa unos segundos para ver el histarial Universty It is a plessure to be able

o accompany you as & teacher during
the realization of this course. Any
guestion or concerng that your hawve
let me know.

079 complete

Final Exam
L]

@)

| hope that in this course you can find

useful information that will facilitate
Type of questions part 1

- the completion of the English moedule

of the ICFES test

Type of questions part 2
]

Start

Type of questions part 3 Teach online with teach:able

Type of questions part 4
]

Type of questions part 5
L]

Type of questions part &
]

Type of questions part 7
]

Start

Diagnostic test
[ ]

©c 0 o 6 0o 0 O O
EBEBBBEB@E

Figure 20. Practical Questions of the Course

There you will find the link and access code for each questionnaire.

& C & carolina-gomez-mendoza-s-school.teachable.com /courses/pre-ides-digital-tool/ectures 44534621 B e % %0 o

i < Previous Lessen ‘ Complete and Continue >

0% COMPLETE
. = Type of questions part 1

Type of guestions part 1
Let's practice type 1 questions, these are focused on advertizements

Type of guestions part 2

Type of guestions part 3

Type of guestions part 4
Click on the following link

Type of guestions part &
https:/fquizizz.com/join?ge=32976935

Type of guestions part 6
Enter this code: 3297 6935

Type of questions part 7

O O 0O OO0 0O O|=
m

Diagnostic test

Teach online with teach:able

Figure 21. Access Code for the Questions
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9.3. Platform’s Content

» Module 1: Understanding the structure of the ICFES test. In this module, students will be
able to find infographics with information about the SABER 11 exam and general advice
to carry out the test.

» Module 2: Information and specific tips for the English module. In this module, students
will find info graphics with information about the English module of the SABER 11 test
and its seven components. In addition to the description of the seven types of questions,
the levels evaluated, and a PDF that shows two sample tests.

» Module 3: Practice questions. In this module students will find seven sections associated
with the seven types of questions assessed in the SABER 11 test for the English
component. Each section contains a questionnaire students can solve to become familiar
with the test. When answering each question, an explanation box will appear telling
students the rationale for the correct answer.

> Note: In each of the modules and sections students can leave comments or pose

questions.

10. Evaluation of the Materials

For the implementation of this material, a diagnostic test was carried out in Google forms. This
test was composed of 31 questions making up a total possible score of 70 points. This diagnostic
test included the seven types of questions encompassed in the SABER 11 test for the English

module. Below is a summary of the results.
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10.1. Diagnostic Test Results

Marmal Yalor medin Intervalo
38,85/ 0 puntos 3470 puntos 27-64 puntos

Distribucidn de las puntuaciones totales

3
2 IJ_II
1

20 i 40 B0 7

50

N.® de encuestados

1]
Funtuacion obtenids

Figure 22. Results of the Diagnostic Test

This test was carried out by 13 high school students from the Guimarc Institute, a school in Bosa.
The maximum possible score was 70 points. Following that, | will describe the different scores
obtained by the participants. The lowest scores on the diagnostic test were 27 and 28 points,
obtained by two students. Three students obtained 31 points on the test, and, eight students
scored above 32 points, in the following order: 33,34,35,40,42,50,59 and, 64 points. The latter

result was the highest score obtained on the diagnostic test.

Next, I will show the questions that most students got wrong on the diagnostic test. For example,
when asked about why people may cry in a given situation, only five students responded “sad”,

which was the correct answer.



6. Peaple aften cry when they feel like this

A de 13 respuestas comectas

A Afraid
B. Angry
C. Cold
D. Happy
E. Hunary
4 F. Gad
G, Thirsty
H. Tired

34

|_|:| Capiar

060 %)

00 %)

—3 (23,1 %)
—1 (7,7 %)
00 %)
T o ces )
—4 (30,8 %)
00 %)
0 1 2 3 4 ]

Figure 23. Results of the Diagnostic Test - Question 6, Type 2.

Similarly, when asked about how someone would feel when it’s hot and they need to drink

something, only four students responded “thirsty”, which was the correct answer.

4 de 13 respuestas comectas

A Afraid

B. Angry

<. Caold

D. Happy
E. Hungry
F. 5ad

< G Thirsty
H. Tired

9. Same peaple usually feel like this when it's haot, and need to drink something I_D Copiar
—3(231 %)
0 (0 %)
—323,1 %)
—1 (7,7 %)
00 %)
—1 7,7 %)
(30,8 %)
—1 (7,7 %)
0 1 2 3 4

Figure 24. Results of the Diagnostic Test - Question 9, Type 2
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Moreover, most students had difficulties answering reading comprehension questions,
particularly fill in the blank and interpretation texts. In the forthcoming sections, | will show the

different reading comprehension questions that students got wrong on the diagnostic test.

The Ethiopian
Wolf
It s an African animal,

(0O)eee__ is called the
Simien Jackal. Some scientists

have |16. it is not a real wolf. But studies show that
17. close relationship to grey wolves and coyotes is
evident. 18, Ethiopian wolves are more similar to grey

wolves and coyotes than any other African canines
Scientists also believe there are about 450 of them living in
wild conditions. The |19, group of Ethiopian wolves
exists 20, the Bale Mountains National Park.

The Ethiopian wolf has a special red coat with a white part in
the front of the body. It is in size from 1.1 to 1.4
meters. By nature, the Ethiopian wolf looks for
food by day, but it is sometimes nocturnal in areas
where other animals follow it

Figure 25. Reading The Ethiopian Wolf
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18. |_|:| Copiar

4 de 13 respuestas correctas

A This 7 (53,8 %)
B. That —2 (15,4 %)
o These _‘4 (SUIB %)
0 2 4 i g

Figure 26. Results of the Diagnostic Test — Question 18, Type 4

As observed, four students chose the correct answer while nine chose the wrong answer. Based
on the results of this question, it is evident that students are confused when it comes to the proper

use of demonstrative pronouns and adjectives in English.

19 |_|:| Copiar

f de 13 respuestas carrectas

A Larger —4 (30,8 %)
- LarQESt _ ’ (385 %)
. Large —d4 (30,8 %)
0 1 2 3 4 ]

Figure 27. Results of the Diagnostic Test — Question 18, Type 4
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As observed, five students chose the correct answer while eight chose wrong answers. From this,
it can be inferred that some of the students do not recognize and differentiate comparatives and

superlatives and their specific uses.

[ My Artistic Adventure

When | was a child in Ireland, | went to bed late, and | could not sleep past six.
One morning, | found a Spanish television show with a French man who was
painting a beautiful countryside with oil paints.

Right then, | began watching this show. With his quiet voice he explained his natural
way of painting, and he quickly made trees and rivers, simply by moving his hand across the paper. He
made it look simple and easy, so | thought | could do it by myself.

Every Sunday morning, | would try to paint what he was painting on the screen, but | needed oil
paints to make my paintings as beautiful as his. | could not buy oil paints; | was only seven, and my
parents would not buy them for me. Then | decided to use my mother’s cosmetics and paper for
my painting. | was ready to paint my first picture.

After my mum saw what | did with her things, | was told | could not paint again. This put an end to
my idea of using food the next time to make a picture. After a while, | stopped watching the French
 painter. It was difficult for me to simply watch him when | was unable to paint my own pictures. )

Figure 28. Reading My artistic adventure

2. Where was the painter from ? IO capiar

5 de 13 respuestas correctas

A, Ireland 5 (35,5 %)
B. Spain (231 %)
o _ : (BBIS %)
0 1 2 3 4 5

Figure 29. Results of the Diagnostic Test — Question 21, Type 5.

As observed, five students chose the correct answer while eight chose wrong answers.
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23. Haow often did she watch the shows ? IO copiar

6 de 13 re5puestas cormectas

A Three times aweek —4 (30,8 %)
< o wRk _ 6(462 %)
. Twice aweak — 30231 %)
n 1 2 3 4 A 5

Figure 30. Results of the Diagnostic Test — Question 23, Type 5

As shown, six students chose the correct option while seven chose the wrong option.

24. She could not get oil paints because she |_|:| Copiar

A de 13 respuestas correctas
A Didn't speak Spanish —2 {154 %)

¢ R e o _5 (SBIS %)

. Akways watch T - B (46 2 %)

Figure 31. Results of the Diagnostic Test — Question 24, Type 5

As observed, five students chose the correct option while eight chose the wrong options.



The answers to the 3 previous questions were explicitly stated in the text, so it may be inferred
that some students did not read carefully or have certain reading comprehension problems with

English texts.

r ™

Jonathan’s Trip to Colombia

1 went to Colombia last summer, My journey began on
the Caribbean coast and ended on the border with
Ecuador. Colombia s a splendid country, extremely
diverse and full of wonderful people. T wil tell you why.

In South Colombia there is a city called Pereira; just

outside you can find anarea where you will see the farm Ville Maria -a hidden paradise
that takes a long time to get to-, It is a working coffee farm located in the middle of a
valley, Coffee and plantain grow as far as the eye can see, The farm is made up of the
house and the processing plant. The family business has guests at the house for just
$45,000 a night, This includes three home-cooked meals a day, a swimming pool, and
as much coffee as you can drink. The scene is quite unbelievable. Bamboo chairs rest on
the comers of the Villa, mangos hang from the trees and parrots and birds fly wild.

A wonderful man named Hector who runs the farm is happy to show guests around the
coffee processing plant, By day, the only sounds are of the horses coming down the
valey side carrying food. By night, the wildlife comes alive, and depending on the time
of the year - thunderstorms offer a spectacular light show. For those who wish to
escape, Villa Maria is the answer,

This is just one attraction of many in Colombia, I could write pages on the country and
not get bored. 1 graduate next year and 1 can't wait to return to this beautiful country.
LSomeofthose reading may be stimulated to do the same,

o

Figure 32. Reading Jonathan's Trip to Colombia
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PARTE 6.RESPOND A LAS PREGUNTAS 26Y 27 DE ACUERDO CON EL SIGUIENTE |_|:| !
TEXTO. Lea el texta y responda las preguntas. En las preguntas 26-27, marque A B,
C a D en su hoja de respuestas. 26. What is the writer trying ta doin this article?

3 de 13 respuestas correctas

A Convince peopleto buy a
Colombian Coffes farm 2154 %)
B. Tells readers to run a Coffes
husiness in Golombia —1 T
C. Inwite tourists to write about

places theyvisitin Colombia

< [0 Encourage tourists to \I'IS.IT 11231 %)
Calambia

0 2 4 fi 8

—7 (53,8 %)

Figure 33. Results of the Diagnostic Test — Question 26, Type 6

As shown, three students chose the correct answer while 10 chose wrong answers.

27. What can a reader find out from this text? 0 copiar

3 de 13 respuestas comrectas

A Wyhich activities tourists prefer

1o do atthe farm —30231 %)

B.When the besttime is to visit
the farm

< CoWhat the accqmmudatmn 30231 %)
price includes

. Howw to grow coffee on the
farm

5385 %)

—2 (15,4 %)

1] 1 2 K] 4 4

Figure 34. Results of the Diagnostic Test — Question 27, Type 6

As observed, three students chose the correct answer while 10 chose wrong answers.



41

In the 2 previous questions, students had to do an inferential reading exercise to understand the

communicative intention of the author of the text, which was difficult for most of them.

VALENTINE'S DAY

Do you know what 0 _ on February 14th every year? Many
people exchange gifts, chocolates, cards, and flowers. This is done to
celebrate Valentine's Day. It's always a lot of fun to get a card or some
do we do this? There is a lot of mystery

chocolates, but 2s.
about this day.

One of the 29- says that the original Valentine was a priest.
It is said that the king, Claudius Il, had forbidden marriage because he
thought that only unmarried men made the best soldiers. However,
Valentine continued to hold weddings for a lot of young couples in
secret. When the King found 30- __ he ordered soldiers to kill
Valentine!

Valentine’s Dav.is now the second biggest holiday for cards and gifts.
Women buy 31. 90% of the cards, but gentlemen still buy
the most chocolates and flowers to give as a Valentine’s Day present.

Figure 35. Text to Complete Valentine's Day

30. |_D Copiar

fi de 13 respuestas cormectas

A Off —2 (15,4 %)
B.In —2 (15,4 %)
CoAt —3 (231 %)
0 1 2 3 4 a 3}

Figure 36. Results of the Diagnostic Test — Question 30, Type 7

As shown, six students completed the text with the correct option, while seven completed the

text with the wrong option.
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31 |_|:| Copiar

4 de 13 respuestas cormectas

B. Only B (46,2 %)
. Hardly 2184 %)

D Just 17,7 %)

Figure 37. Results of the Diagnostic Test — Question 31, Type 7

As observed, four students completed the text with the correct option, while six completed the

text with the wrong option.

As shown in the two previous questions, it is evident that most of the students have difficulties

recognizing and using some adverbs and prepositions.

After the diagnostic test was completed, students were prompted to use the platform to practice
the different types of questions that make up the SABER 11 test for the English module.

Subsequently, I will show the results of the implementation of this project.

10.2. Practice Test Results

Questions Type 1: In these types of questions, students must answer where they might see
certain advertisements. Eleven students were able to correctly answer 50% of the question while
seven students achieved more than 70% of correct answers. This was one of the question types in

wich students obtained the highest score as they were able to recognize the vocabulary used in
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advertisements and the vocabulary related to different places, making it easier for them to answer

this type of questions. On the contrary, two students obtained scores below the aforementioned

percentages.
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Figure 38. Results of the Practice Questions — Type 1 A
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Figure 39. Results of the Practice Questions — Type 1 B

Questions Type 2: In these types of questions, students must match the description of an object,
profession, or concept with one of the given options from A to H. Results indicate that some
students were confused or unaware of the meaning of the given options, which affected their
responses. Only three students were able to surpass 50% or correct answers, two students
obtained 42% of correct answers while the rest of the results were below the previously

mentioned percentages.
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Figure 40. Results of the Practice Questions — Type 2

Questions Type 3: These types of questions, consist of completing some conversations or
dialogues in the most appropriate way. Therefore, these questions assess the student’s ability to
use language in context, including appropriate expressions and grammar. The conversations may
involve different topics such as ordering food, asking for directions or making plans with friends.
These questions are designed to evaluate the student’s communicative competence, which goes
beyond just knowing vocabulary and grammar rules. In this sense, the student’s ability to
understand and produce language appropriately in different contexts is evaluated. It is important
to note that these questions are not only based on knowledge of the language, but also on the
ability to apply it in real life situations. It was observed that seven students scored 50% or more

of the correct anwers, and three students obtained less than 48% of the correct answers, while the
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rest scored below the percentages mentioned above. One possible explanation for this result is

that the questions in this format tend to rely on commonly used expressions and idiomatic

language, which students may have already encountered in their daily interactions in English, in

interactions in series, or previous English classes. Additionally, the short format of the questions

may be more familiar and easier to comprehend for students, compared to other types of

questions that require more critical thinking or analysis. However, it should be noted that not all

the students performed equally well in this type of question, and some may still struggle with

certain aspects such as understanding the nuances of idiomatic expressions or selecting the most

appropriate option in context.
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Figure 41. Results of the Practice Questions — Type 3



47

+* felipe arango (v... iinnmnmnnmnmnnm 480

.-' 1 intente ~ 12 X 13

£ junior carillo wunmmnnmmmnmnmam

h _‘__/ 1 intente 11 X 14
) pipe nmiimnmamnmmmmmm
.-' 1 intente ~ 11 X 14

e [T TTTTTTTTTTTTTTT

% 1 intento ~ 49 X186
) Juan david nminmnmnummmmm
- 1 intente v 7T X 18

.‘f‘ alejandra cuasp... fnnnnnmnm 9
¢

v 1 intente ~h X198

=
&

Figure 42. Results of the Practice Questions — Type 3.1

Questions Type 4: These types of questions evaluate the grammatical knowledge of students
through a text. They must select the most appropriate word to complete the text from three
options (A, B, or C) provided in each space. This was one of the question types where students
began to have more difficulty choosing the correct answer, as this type of question requires that
the students not only recognize the words presented in the options, but also their uses. For
example, the most appropriate connector to give continuity to the text or the correct preposition
to show direction, time, place, location, spatial relationships or to introduce an object. Some

2 <

common examples of prepositions include words like “in”, “at”, “of”, and “to”. Depending on
the context presented in the text and the meaning and uses of each word, the student must choose
the best option to complete the text. Findings suggest that students misinterpret or do not know

the meaning and uses of some prepositions, connectors, comparative and superlative adjectives.

Hence, students’ results decreased compared to previous tests. Only three students scored above
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50% of correct anwers in these types of questions, four students obtained less than 47% of

correct answers, while the rest scored below the mentioned percentages.
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Figure 43. Results of the Practice Questions — Type 4 A
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Figure 44. Results of the Practice Questions — Type 4 B

Questions Type 5: In these types of questions, students must engage in a literal reading
comprehension exercise and answer some questions related to the given text. In this case, five
students exceeded 50% of correct answers, another five obtained a result below 48% and the rest
obtained a score lower than the aforementioned percentages. This decrease in results may be due
to several factors. First, it may be due to the lack of knowledge of some key words to understand
the text. Second, it is possible that they do not read carefully, hence ignoring important parts of
the text. Third, it may be that students do not practice enough in class on strengthening reading

comprehension of English texts.
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Questions Type 6: These types of questions are centered around a text where students are
required to engage in an inferential reading process and respond to a variety of questions, such as
identifying the author’s intention and highlighting general and specific aspects to the text. For

each question, students must choose the appropriate answer.

Based on the results from the test, it was possible to identify that these types of questions were
the ones where most students had significant challenges. Findings indicated that two students
obtained less than 47% of correct answers, while the rest obtained a score lower than the

aforementioned percentage.

These results may be due to the fact that these types of questions require that students go beyond
literal reading. It is an exercise that focuses on inferential reading and even critical reading.
Therefore, if the student is not familiar with doing critical reading exercises focused on text in

English, these types of questions will be difficult for them.
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Questions Type 7. These types of questions are found in the final part of the English Module of

SABER 11 test. In this section, students are required to fill in the blanks of a text by selecting the

most suitable words that fit the context. Proficiency in both grammar and vocabulary is evaluated
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through this exercise, where they must choose the correct word from four options (A, B, C or D)
to complete each blanck space in the text. These types of questions proved to be the most
challenging for students: only one student exceeded 50% of correct answers, while the rest
obtained a result below 50%. This may be due to the fact that the four options presented to the
students seem similar in meaning, making it easy to get confused and choose the incorrect
answer. Therefore, it is essential and completely necessary that students recognize the meaning

of each word and also their different uses according to the context.
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Figure 49. Results of the Practice Questions — Type 7

10.3. Final Exam Simulation (SABER 11 test)

Results: Only three students scored over 50% correct answers, while another three students were
in the range of 41% to the 48% of correct answers, and the rest scored below the aforementioned

percentages. It should be noted that during the final exam simulation, there were some problems
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with displaying pictures in some of the type 5 questions. However, upon reviewing the
individually failed responses, the majority were found in type 4 and type 7 questions, which
focus on completing texts with the appropriate words. There were also some difficulties in type 5
questions, which required inferential reading. Overall, it is important to highlight that the
difficulties encountered in the diagnostic test in answering type 4 and type 7 questions persisted

in students after using the platform.
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Figure 50. Results of the Final Exam Simulation A
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11. Results Analysis of the Diagnostic Test
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The results of the diagnostic test suggest that students have difficulties understanding questions

type 2, 4, 6 and 7. In what follows, I will explain the specific difficulties that were identified in

the diagnostic test.

Type 2 questions. In these types of questions, the description of one of the eight proposed options

is given. Therefore, students must decide which of the given options is related to the description

of the statement. As such, students need to recognize most of the vocabulary presented in the

options and read the statement carefully in order to be able to answer appropriately. It was found

that the students were confused about the meaning of some of the words that refer to emotions

and sensations such as thirsty, cold, afraid.
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Type 4 and 7 questions. These types of questions encompass texts that students must complete
with the most appropriate word. Therefore, students must read carefully, recognize the
vocabulary, and identify their applications. Thus, it was possible to identify that students have
greater difficulties when completing the text by choosing the correct option when the options

refer to prepositions, demonstrative pronouns, comparative and superlative adjectives.

Type 6 question. These types of questions focus on assessing the student’s ability to recognize
the author’s communicative intention in a text, as well as their ability to infer information from
both explicit and implicit details in the text. These questions are designed to evaluate the
student’s reading comprehension as well as their ability to analyze and evaluate information on a
given context. These questions may also assess the student’s knowledge of vocabulary and
grammar on a specific context and their capacity to make connections and summarize
information from a given text. Overall, these questions are designed to evaluate critical thinking
and reading comprehension in English. Taking into account the above information, it was found
that students do not have major problems answering questions referring to texts if the answers
appear literally or explicit in the text, while type 6 questions focus on assessing student’s
inferential reading process, which proved to be the most difficult for them. Thus, students have a
lot of difficulties answering questions that are related to infer the communicative intent such as

What can the reader find out about the text? or What was the writer trying to do in this article?

11.1. Results Analysis of the Practice Tests

In what follows, | will explain the main findings from the implementation of the practice tests.
Firstly, most students do not seem to have much difficulties answering type 1 questions related to

advertisements and type 3 questions associated with completing conversations.
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Students scored highest on type 1 and 3 questions on the SABER tests due to their ability to
recognize specific vocabulary for places where advertisements can be found and common
expressions used in everyday situations. The vocabulary for places, such as school, shops,
gardens, malls, among others can be more easily recognized by students because they may have
seen it and heard it in other English classes or because it is a more common and basic vocabulary

in their context.

In type 3 questions, students must complete a conversation using the most appropriate option
among three given options. These types of questions assess the student’s skills to recognize and
use common expressions in every day situations taking into account the context of each situation.
Some examples of expressions that can be found in these types of questions are: “Be careful”
“have a nice day” “sorry” “I’m glad for you” and other similar expressions used in everyday

conversations.

To summarize, students scored highest on type 1 and 3 questions due to their knowledge of
specific vocabulary of places and their capacity to recognize and use common expressions in
English in everyday situations. This is important for building a foundation of English as a second

language and for understanding the questions on the English module of the SABER 11 test.

Nonetheless, some difficulties are evident when answering the type 2 questions, which entail
associating descriptions of objects or places with a specific word. This may be due to the lack of
knowledge about the meaning of certain words, concepts or lack of vocabulary. Similarly, a type
of question that seemed to have given students a lot of difficulties is the one related to inferential
reading (type 6), where students have to interpret the meaning of a text and make inferences

about specific situations. Furthermore, the questions that posed the greatest challenge to students
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were questions type 4 and 7, where students must complete a text with the most appropriate
word. This is probably due to the lack of knowledge related to the vocabulary used in the texts as

well as its applications.

Secondly, considering the results of both the practice tests and the simulation test it is clear that
students have grave difficulties interpreting information from texts and making inferences about
them. One potential explanation may be that students do not have a lot of opportunities to read in
English and talk about what they read in class. As such, it may be difficult for them to interpret
information from a text that they only read for a test. From the implementation of this didactic
material, it was possible to identify that students have some minor difficulties answering type 2

questions, and moderate to severe difficulties understanding type 4, 6 and 7 questions.

12. Assessment of the Material

The materials put forth on this research project were evaluated by two experts on the field of

teaching English as a Second Language. Their complete evaluations are presented below.

Assessment of the first peer evaluator: Roxana Rivas Suarez is an educator with a master's

degree in teaching English as a Second Language.
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7. 5e podriausarfotografias también, no solo texto.

Figure 54. Assessment of Material: Remarks
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The first peer evaluator pointed out the following positive aspects of the material: 1) it maintains
coherence in the level evaluated, 2) it has clear questions, and 3) it uses real colloquial language.
Similarly, the peer evaluator indicated that the design and content of the material encourages the
student to take the evaluation because it generates positive expectations. One positive comment

from the evaluator is the fact that the platform asks students for feedback.

The educator also suggested that the explanations that appear after each of the questions in the
practice test could be done with less text and more graphic displays. Additionally, the evaluator

recommends the use of English as the only language throughout all the modules of the platform.

Assessment of the second peer evaluator: Willow Hecht, M.Sc., certified TEFL Instructor.



& continaacidey, se explican los descriptoresparalainterpretacidn del puntaje obterddo.

5: Bxeelente (cumple conel aspecto evaluado)

4.5 - 49 Zobresaliente (elmaterial debe ser ajustado en azpectosminimos)
35— 44 Aceptableel material requiere de ajustes sustanciales)

1 -34: Mo cumple conlos aspectos requeridos.

EVALUACION _PARA CATEGORIA DEL MATERTAL:
DISENO LE
MATERIALES DE EHIEMAMEL
HMDICADORES VALORS | OBSERMACIONES
CIOH
El rrvaterial preserita amplismerte el soporte de ealizacidnn de pilotaje B sina. 12345

La estmachmrs del material preserta cordenidos de modo seoiercial que peoniten la 12345
spropiacidn del corwciinderta ¥ s Tespectiva evahiacifn.

Sopcongmaerdes los cortenidos y la presentacidn del material. 12345

La infommacion | offecida | es ) relewarde |y de Dterés [para i la poblaciin | 12345
seleccionada.

El mhaterial dicefiado penmite mejors procesos de aprerdizaje. 12245
Esta idertificade comectamente com: tibalo poblaciin a quien wa dirizide y drea 12345
dizciplinar comesporudierde.

Preserta objetivas claras y coherertes enfimcidn de los procesos de aprendizge. 12345
Exdete irderrelacifn de cortenidos com roievs rfommacion. 12345

El material desamollade pennite 4l estadiss reflexionar aiticansde sobre elrmews [ 1234 5
cotwoc it .

El pwevro copwocimisrto pennite el manejo de estrategias de bilsqueds & mdagacidn en | 1234 5
] echadiarte.

El thaterial penhite travcercalidad con otras acigpebimas. 12345

Figure 55. Assessment of Material 2: Content and Pedagogical Basis



El material es afractivo, preciso y claro para la comprension del estdiavde .

12345

La artimalacidm de diwersos textos (icdndicos, Shwicos , grifices, ete.] rpactan
faworablamerde ¥ gevwran Tderés.

12345

Precerita las Tespectivas citacinres de textos, cordenidos o imdzees propias de
derechos de aitor.

Twtmactitrg: Se preserta 1w etmuctivo rideo , rrarial) qae da ozerita detalladamnente
de los difeTerdes pasos para 51 greso, Makejo 3 018 Tespectitas Tecothendaciones
ténicas eh Telacidn com este tipo de sprendize.

12345

12345

Arcesibilidad: El igreso a la piging, blog, Appopldsfoons es de facil acceso. Sies
Teresarin WM clawe, esta es Ieompershle hedisde 1 proceditnierde BT sirple.
Fimcions en ouabquier equipo de compute, nawegador etc....

12345

Mawrezacifne Los erdaces para 1o vemregacifn ectim clarsrerde stiqaetados, colocados
cotistertanerte , ¥ peniten al lector desplamarse facibherde de mha piging a ofras
pagie relaciovadss (hacia delade 3 atrie), 3 Do ol lector domde &1 o ella ecpers
ir. El nsmario to se plerde.

12345

Coriterddo: Tods la dfonmaciin provists por el esbadisrde e el sitio el es precisa y
todos los requisitos de calidad han sido onnplidos.

12345

Biteractiidad: La OWA, &pp, Blag, Web, ete mhanifiects decde el dicefio , diversidad
de estrategias para facilitar la rderaccidn del estodiste com la plitsfoomna, los
reamsos ¥ objetos de sprendimie, asi commo com el brter, los pares w con los mhateriales
echicativns en getweral. |

12345

Nota 3,6

Environments

Figure 56 Assessment of Material 2: Design of Digital Materials and Virtual Learning
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OBSERWACIOMES: T liked the concept ofthe quizzes and[ think studentswill enjoy
them. However, there wete a fewr problems with the content. The instractions were
mostly wiitten in Spanish. Some of the instractions in English were confusing--l am a
native English speaker andl made a mistake on one of the quizzes becausel didn’t
understand the instractions. Some quizzes were missing photos and correctanswers. [
aleo felt that the explanations for maty of the answers were unclear and had
gratranatical problems.

Willow Hecht, B3¢, certified TEFL instructor

Figure 57 Assessment of Material 2: Remarks

The second peer evaluator highlighted the positive aspect of the practical test concept and how

they can be enjoyable, but pointed out some issues with the content such as confusing

instructions and mistakes when showing some pictures related to the questions.

1)

2)

13. Conclusions and Recommendations

This research project successfully identified the levels of difficulty that eleventh grade
students at the Guimarc Institute may have when completing each part of the English
module in the SABER 11 test. Through the implementation of a virtual learning
environment, students were able to practice all types of questions presented in the English
module, and the results indicate that the majority of students had difficulties with
questions types 4, 6 and 7.

This research project has demonstrated that a virtual learning environment, such as Pre-
SABER11 test Digital Tool, can effectively strengthen the competencies evaluated in the

English module of the SABER 11 test, particularly in questions types 1 to 3. In the same
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vein, the virtual learning environment allowed students to familiarize themselves with the
format and content of the exam.

The results of the implementation revealed that students faced difficulties in questions
type 4 and 7, where they needed to interpret and complete texts with the most appropriate
option. Similarly, type 6 questions, which focus on reading comprehension and where the
students must perform inferential and critical reading exercises to understand the author’s
communicative intent and the information implicit in the text, proved to be challenging
for the students. For the aforementioned reasons, it is necessary to create some remedial
classes focusing on reinforcing vocabulary and content knowledge related to
prepositions, relative pronouns, and demonstrative adjectives, comparative and
superlative adjectives.

This research project aligns with the findings of UNESCO (1998) that highlight the
potential of virtual learning environments as a pedagogical tool. The implementation of
the virtual learning environment designed for this project provided students with a space
to practice SABER 11-type questions in the English module. The integrated
communication capacity of the virtual learning environment facilitated interaction within
the learning community, allowing students to engage in learning activities, access
learning materials, and receive support and tutoring as needed.

According to Silva (2011), a virtual learning environment serves as a pedagogically
modeled space for teaching and learning, enriched by interaction and mediated by
computer tools. The PRE- ICFES 11 test Digital Tool used in this research project

encompassed various components such as learning activities, teaching situations, and
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learning materials. These components were designed to generate learning and enhance
students' understanding of the English module in the SABER 11 test.

The appropriate selection of technologies, as emphasized by Pulkkinen and Ruotsalainen
(1998) and Salinas (2005), played a crucial role in the effectiveness of the virtual learning
environment. The digital tools incorporated into the Pre-ICFES11 test Digital Tool were
carefully chosen to align with the pedagogical model and support the learning objectives.
This selection ensured that students had access to the necessary resources and
functionalities to practice and improve their performance in the English module of the
SABER 11 test.

Overall, this research project successfully identified the levels of difficulty in each part of
the English module, provided high school students with an interactive tool for practice,
and assessed the effectiveness of the virtual learning environment. The findings highlight
the importance of addressing specific challenges in question types 4, 6, and 7 and suggest
the implementation of remedial classes to reinforce relevant vocabulary and content
knowledge. Additionally, the project aligns with the perspectives of UNESCO (1998),
emphasizing the potential of virtual learning environments, and the insights of Silva
(2011), stressing the importance of pedagogically modeled spaces enriched by interaction
and mediated by computer tools. By incorporating these postulates, the research project
contributes to enhancing students' preparation for the SABER 11 test and promoting

effective learning experiences in the context of modern educational technologies.
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13.1. Recommendations Regarding the General Process

This research project has shown that it is possible to strengthen the competencies evaluated in
the English module of the SABER 11 test by using a virtual learning environment where students
can practice all the questions. Results from the implementation indicate that the vast majority of
students had difficulties in the same types of questions. For example, students agreed that the
easiest questions to solve were type 1, 3, and 5. Some students had some difficulties answering
type 2 questions. In the same vein, most students agreed that the type of questions that are most
difficult to solve, and where they had the lowest scores, were question types 4, 6, and 7, which

are associated with interpretation of texts (including fill in the gaps).

One recommendation stemming from this research project is to include a section in the virtual
learning environment that focuses on improving students’ reading comprehension skills in
English. This can serve as a valuable tool for strengthening vocabulary acquisition, critical
thinking, and interpretative reading skills, potentially leading to better performance in questions
types 4,5,6 and 7 of the SABER 11 test. For example, vocabulary associated with places,
clothing, professions, objects of the home, and content knowledge related to the use of
prepositions, relative pronouns, demonstrative adjectives, comparatives, and superlatives. Having
a class where students review these topics may solve the issue of confusion when choosing the

correct word in question types 2, 4 and 7.

In addition, it is necessary to create spaces or learning environments aimed at improving
students’ reading comprehension of texts in English. This will not only serve as a tool to

strengthen vocabulary acquisition, but also critical thinking and interpretative skills in English,
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This will hopefully help students do better in type 4, 5, 6, and 7 questions of the SABER test for

the English component.

13.2. Recommendations Regarding Methodological Aspects

From a methodological standpoint, it is necessary to increase the time of the sessions for the
completion of the tests. One recommendation is to have a minimum of an hour and a half and a
maximum of two hours. Similarly, it is important to reduce the number of questions per type of
question to 25 so that students have more time to carefully read the explanations of the answers
and to provide feedback, and resolve doubts at the end of each test. Another recommendation is
to add a face-to-face class (or classes) to solve questions and have multiple virtual exercises to

practice the content of the platform, particularly in relation to vocabulary and grammar.

13.3. Recommendations Regarding the Platforms Used

The main tool in which the learning environment was created was Teachable. It is a very useful
tool for creating courses with a wide variety of options where the user can add text, images,
videos, gifs, etc. However, if the free version is used, it only allows 19 students to be added to
the course. This is a drawback because if the course is aimed at a larger number of students, the

user will have to pay a premium service or use a different platform.

Regarding the platform that was used for the tests, Quizizz, there are several recommendations
that stem from the implementation of this research project. This platform is colorful, interactive,
and allows the user to write explanations about the correct answer. This was one of the main
reasons why this platform was chosen. It also allows the user to assign the tests to be completed

on certain days, which turned out to be few if you only have the free version. For this project, |
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used the free version, which had multiple drawbacks. For instance, sometimes more than one
attempt was needed to save the answers if there was a problem with the Internet connection or if
there were errors when submitting the answers. As such, | would recommend platforms like
Google Forms for prioritizing the accuracy of the results, or Kahoot to keep the form interactive
or buy the premium version of Quizizz to have a broader catalog of options and corrections for
the forms. All in all, the free version of Quizizz allowed me to conduct my research and obtain

useful results.
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14. Appendix

Photos:

Figure 58. Students taking practice tests
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Figure 59. Group of Students Taking Practice Tests



Figure 60. Students in the Computer Room

Comments on the platform:

Juan suarez - ox %
thank you very much the informatin provided was very halput

Maria Fernanda " ox F
ithirk that the achice given is very 9ood and ¢an help us a kot

Luna Pulicio mox %

Tanks for the information and very interasting.

Cesar Esteban Vallkejo G - ox %

I find this information veny interesting and useful, since it will help me to obtain 2
good result in the cfes.

Nicolas Forero Castaiio nox %

ithink is good information, goods tips that personally help me a kot the test
ICFES sabsar 11°

Figure 61. Comments about the platform information
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Sata Daniela Gamboa - ox %

| think the tips wou gave are graat, especially the ones about discarding
Juestions andtaking mock exXams since we usual don't rzaly put the effort in
reading and understanding.

johan camilo ox %
i think tips are a good idea o better understand the test

bravan arango - ox
thanks for the information it helped me

Figure 62. Comments about the Teachable Platform

akejandra cuaspud = ox %

thanks the information helped me a kot

Luna Pulido - ox %

Tanks for the information

vaneza gamba lata ox %

thanks for the information

Figure 63. Thank you Comments
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Maria Fernanda ox %

ichid pratty well on this one, and it was easy 1o answear

Sara Daniela Gamboa ox %

| think these type of questions are great 1o karn how 1o ubicate ourseles 5o
we don't get kst when they show upin the cfes.

vanesa gamba lara - ox %
thanks
bravan arando - x %
thanks

Figure 64. Comments about some Questions

johan camiko ox %
ey oo
Brayan atango xR

WIS it weas 3 super test inwhich i lkearned a kot

Maria Fernanda =ox %

at the beginning it was difficult for me 1o understand the modslity of the game
and it was difficult for e o respond, but the iwas abke o improwve

Sara Daniela Gamboa = ox %

These type of questions are my favorite since they're pretty easy.

Figure 65. Comments and Reflections about some Types of Questions
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Maria Fernanda -

thiz was quite for me, twas not so difficult to answer the conversation but in
some itwas difficult for me

Sara Daniels Gamboa -

| strugdle a kot with this topic because sometinmnes | don't realby undkerstand what
the text has to dowith the answer, 2o this helped me a kot

Figure 66. Comments in the Course about the Level of Difficulty of some of the Questions

Maria Fernanda -

This part was more dificult for me than the cthers, an d i had 3 hard time getting
the question rigt

Sata Daniels Gamboa -

Fillin the blank questions are the hardest because I'ma fast reader, but the
timer here made it a kot easier for me o concantists.

Figure 67. Comments on the Difficulty of the Questions
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